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Welcome to the Gulf Comparative Education Society!
Dear Esteemed Members and Guests of the Gulf Comparative Education Society,

[ am delighted to extend a warm welcome to the Gulf Comparative Education Society and to convey the warm
regards of our dedicated management and secretariat team.

[ want to underscore that the Gulf Comparative Education Society's biannual conference serves as a
prestigious academic platform. Here, we aim to spotlight pivotal global and Arab issues pertaining to
education in the Gulf. In this context, the theme for our tenth conference, titled "Towards Sustainable
Education: Global Goals and Local Contexts," reflects our commitment to the crucial role of education in
achieving sustainable development. Education is the foundation upon which sustainable development stands,
and we are steadfast in our mission to promote the sustainable development goals (SDGs), emphasizing the
pivotal role of education as a tool for sustainable progress. Education not only equips individuals with
knowledge but also empowers them to contribute effectively to societal advancement and sustainable
development.

In our rapidly evolving world, beset by significant challenges, education systems bear the responsibility of
driving sustainable change. As researchers, educators, decision-makers, and policymakers, it is our shared
duty to ensure that education fulfills its potential in addressing societal concerns and contributes to the
development of responsible global citizens, fostering a world of peace. It is vital to acknowledge that
education is a linchpin in the fight against climate change, granting individuals and communities the
understanding and skills needed to instigate positive change. Through education, we can promote awareness
of the environmental consequences of our daily choices and encourage sustainable behaviors that combat and
adapt to climate change. Moreover, educational institutions play a pivotal role in driving innovation and
research in sustainable energy technology and responsible natural resource management. Elevating
education's role in sustainable development and addressing climate change is a critical step toward crafting a
more sustainable future and realizing global sustainable development objectives.

This conference serves as a platform for the exploration and discussion of ideas and strategies that can
advance these goals, enabling our educational communities to create a lasting positive impact. Over the
course of three days, we will delve into three thematic areas. On the first day, our discussions will center on "
Global Intersections: Setting the Scene for Sustainable Reform,"” where we will address the opportunities,
challenges, and the transformative power of education in achieving global sustainable development. The
second day will be devoted to “Institutional Influences: Shaping Sustainable Education Systems," exploring
how educational institutions can be a catalyst for change, steering us toward a brighter future. On the third
and final day, we will explore “Local Allies: Empowering Lifelong Learners and Educators” focusing on ways
to empower educators, learners, and the entire community in the pursuit of sustainable development.

[ am optimistic that the engaging conversations taking place during these sessions will stimulate innovative
thinking and foster the exchange of valuable ideas. I eagerly anticipate your active participation and the
lasting impact this conference will have on educational policies and practices in our region and beyond.

May the next three days be both productive and enlightening, and I hope to collaborate with each of you in
our collective endeavor to achieve sustainable educational change, thereby creating a better world for all.

Dr. Khalaf Al-Abri
GCES President (2023-2025)

Associate Professor of Education Systems and Policies, College of Education, Sultan Qaboos University
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Keynote and Featured Speakers

Keynote Speaker

Professor Mario Novelli

Mario Novelli is Professor in the Political Economy of Education at
the Centre for International Education (CIE), University of Sussex,
and Dean’s Distinguished Research Fellow, Faculty of Education,
Monash University, Melbourne, Australia (2021-2024). He is also
the Co-Editor in Chief of the Journal Globalisation, Societies &
Education, and ex-President of the British Association of
International & Comparative Education (2021-2022). He
previously worked at the University of Amsterdam, and the
University of Bristol, working across the disciplines of Education,
International Development, Geography and Politics. Drawing on the tools of critical political
economy, his recent work has focused on the relationship between Education, Conflict and
International Development. He has written on issues relating to the global governance of education;
peacebuilding and education; the securitization of education; peace education; and the role of social
movements in conflict contexts. Further information and publications can be found at
https://profiles.sussex.ac.uk/p196279-mario-novelli

“Geopolitical Shifts and the Sustainability of Education in the Gulf: A Region in Flux”

This keynote speech takes a critical and historical look at the rise of the Sustainable Development
Goals (SDGs), with a particular focus on education. At the core of the argument is that the SDGs
(2015-2030), their predecessor the Millennium Development Goals (2000-2015), and the
Education for All movement (1990 onwards), were the product of a post-Cold War, neoliberal,
development agenda whose framing and logic were constructed in a moment of unipolar, US-led,
Western hegemony, which today is collapsing around us. Drawing on examples from the Gulf
region, the broader Middle East and the Global South, I will evidence the way that the ‘global
education model’ that has been adopted around the world (and in some cases and moments
imposed), is rooted in a militarized neoliberal economic model that for more than three decades
has contributed to increased inequalities both within and between countries, sown divisions, and
over-emphasized the economy/education relationship to the detriment of the potential of
education to promote social justice and a fairer and more peaceful world. Recent shifts towards
recognizing both environmental sustainability and peace/citizenship often appear to be merely
additives to the neoliberal model, and fail to address and work on the root causes of both climate
and social injustice. I will make the case that geopolitics and global power are changing in
important ways and we need to recognize this, and think through strategies to ensure that we can
support this in the interests of the marginalized global majority, in education and beyond. ‘Pax-
Americana’ needs to be replaced with a ‘Pax-Pluralis’ that can underpin new global models of
security, development, growth and education that can better address the massive global challenges
that we face. A new ‘New Deal’ in education and beyond that can address the root causes of our
increasingly unsustainable world.
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Keynote Speaker

Dr. Rui da Silva

Rui da Silva is a researcher and coordinator of the Education,
Development and Global Citizenship research group from the
Center for African Studies of the University of Porto. He
worked as a researcher, consultant and education specialist in
projects in Angola, Cape Verde, Guinea-Bissau, Timor-Leste
and South Sudan. Co-host and executive producer of the
podcast Eduqué, which showcases new Portuguese-language
research on education, broadly defined. His research interests
include the relations between the public and the private in
educatlon in the Global South, the evaluation of the effects and impacts of humanitarian aid and
development assistance projects, and global education policy and the right to education.

“Education Philanthropy Trends in the Gulf: A Case of Multilateralism, Policy Transfer, and
South-South Flows”

In this keynote presentation, I would like to engage in a critical discussion of education
multistakeholderism in the context of the broader global education governance landscape. I will
shed light on some of the power imbalances between the global North and South of
multistakeholderism in the education sector. Additionally, it explores the rise of ‘stakeholder
capitalism’, characterized by the growing influence and dominance of the corporate sector and
mega-philanthropic organisations within Multi-Stakeholder Initiatives (MSIs). The presentation
will analyze and interrogate three education multistakeholder initiatives (MSI): SDG4/Education
2030 High-Level Steering Committee, Education Cannot Wait and the Global Partnership for
Education. My focus will be on the intersections between the constituencies of these initiatives and
the epistemic communities they represent. Furthermore, we will explore the establishment and
growth of networks within these three MSls, drawing on Social Network Analysis (SNA). MSIs are
an interesting case for using SNA because they are hubs that bring together various organisations,
individuals, and networks. Drawing from examples in the Gulf region and the wider Global South, I
will explore ‘stakeholder capitalism’, which allows individuals, in their personal capacity, to
participate in MSIs and influence global education policymaking and funding priorities, often
bypassing democratic representation principles. This presentation underscores the need for a
conceptual discussion on multistakeholderism and multilateral governance while emphasizing the
importance of addressing South-South policy mobilities
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Featured Speaker

Dr. Khalaf Al’'Abri

Khalaf Al'Abri is the Incoming President of the Gulf
Comparative Education Society (2023-2025) and an Assistant
Professor in the Leadership of Education Systems and Policies
in the Department of Educational Foundations and
Administration, College of Education, Sultan Qaboos
University. He obtained a BA in Education majoring in English
Language from Sultan Qaboos University in 2006, an MA in
Educational Leadership from the University of Queensland in
Australia, and a PhD in Education Systems and Policies from the University of Queensland in 2016.
Khalaf is currently the Director of the Main Library at Sultan Qaboos University, and prior to that
(2016-2020) was the Head of the Quality Assurance and Academic Accreditation Unit at the College
of Education. He is an external reviewer in the register of the Omani Academic Accreditation
Authority. Khalaf is interested in studying the impact of globalization on education systems and
policies. His current research focuses on education for global citizenship, education goals for
sustainable development, and internationalization of education.

Featured Speaker, Panel 1

H. E. Meghan Gregonis

Meghan Gregonis is the United States Consul General in Dubai starting
August, 2021. A career member of the U.S. Senior Foreign Service,
Meghan was the U.S. Consul General in Munich, Germany from 2018-
2021. She managed support for the two largest in-person U.S.
delegations and the first virtual delegation to the Munich Security
Conference during her time there. She also focused on innovation
themes in Germany and launched the first Germany-wide
Transatlantic Innovation Week to further develop innovation and
trade and investment relationships. Meghan’s previous overseas assignments include Islamabad,
Riyadh, Rome, Baghdad, and Jerusalem. Her Washington assignments include directing public
engagement efforts in Europe; managing relations with Turkey from the State Department’s Bureau
of European and Eurasian Affairs; and coordinating U.S. engagement with Jordan from the Bureau
of Near Eastern Affairs.
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Featured Speaker, Panel 1

A\URAK

Dr. David A. Schmidt

David A. Schmidt is the current President of the American
University of Ras Al Khaimah. He is a seasoned administrator with
over 33 years of broad-based experience as an executive
academic leader and faculty member, spanning a wide range of
public, private, and international institutions. Before joining
AURAK, he served as President of the American University in
Dubai (AUD), and Vice Provost for International Affairs and
Professor of Global Studies and Human Geography at Middle
Tennessee State University. He has held various leadership positions and played a vital role in
transforming a range of public, private, and state institutions, representing the landscape of higher
education, including the University of the Pacific, the University of Wisconsin System, and Yale
University. David holds a Ph.D. from Saint Louis University, an MA from The Ohio State University,
and a BA from the University of Wisconsin. He has written extensively on post-WWII women’s
rights and education issues in Japan and South Korea. He is a recipient of the AIEA (Association of
International Administrators) Presidential Fellowship, the Korea Foundation Research Fellowship,
and the Japan Mombusho Fellowship.

Featured Speaker, Panel 9

Fatiah Touray

Fatiah Touray is the Executive Director for

- Inclusion and Equity at NYU Abu Dhabi. She
. leads the development and implementation of
programs and initiatives that promote a more
. ®  inclusive and diverse campus environment.
. ® | Fatiah collaborates closely with the Office of

— W& the Provost, Spiritual Life, Intercultural
Education, and Conflict Transformation (SLICECT), and students, faculty, and staff. She brings
extensive leadership experience in higher education, complemented by her non-profit work, and
training as a lawyer and classroom teacher. Fatiah comes to NYU Abu Dhabi from Sarah Lawrence
College where she was the inaugural Vice President for Diversity, Equity, and Inclusion and Special
Assistant to the President. Previously, she was the Assistant Dean of Diversity and International
Advising and the Director of the Academic Achievement Program at the College of Arts and Science
at NYU. Fatiah's academic achievements include a BA with Honors in Journalism and Africana
Studies from NYU, a Master of Science in Education from The City University of New York -
Brooklyn College, and a |D from Howard University School of Law. Throughout her career, she has
demonstrated exceptional leadership skills, consistently advocating for marginalized communities
and fostering a culture of inclusion.
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Featured Speaker, Panel 1

Prof. Bruce W. Ferguson

Bruce W. Ferguson is the current President of the
American University of Iraq, Sulaimani (AUIS), a
liberal arts university in Iraq’s Kurdistan Region
with 1,400 students. Before joining AUIS in 2016 he
served as Professor of Practice in the Department of
Engineering Systems and Management, and as the
founding Head of the Institute Center for Innovation
and Entrepreneurship, at the Masdar Institute of Science and Technology in Abu Dhabi, UAE. He is a
former Vice Chair of the Carnegie Institution for Science, former Vice Chair of the Kansas State
University Research Foundation, and former Fellow at the George Washington University Center for
International Science and Technology Policy. He has lived and studied abroad a total of sixteen
years in East Asia, South Asia, Africa, and the Middle East. Professor Ferguson received his Juris
Doctor degree from Harvard Law School, an M.B.A. from Harvard Business School, an Ed.M. degree
from the Harvard Graduate School of Education, and an A.B. degree magna cum laude in
Government from Harvard College, where he was an honorary Harvard National Scholar.

Featured Speaker, Panel 9

Hasan Johnson

Hasan Johnson has 20+ years of professional
experience in education, IDBEA, mental
health, K-12 education, college teaching,

i clinical supervision, and teacher and
counselor education, supervision, training
and professional development. He has also
worked as an instructor at Rutgers
University and Montclair State University,

| USA. He has been in the UAE for five years
and has worked at Zayed University where

he served as a faculty member, Assistant Dean Of Students Affairs for the College of Education and

as Chair for the Department of Education in the College Of Humanities and Social Sciences.
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Featured Speaker, Panel 1

Dr. Jason Ketter

Jason Ketter is the Executive Vice President and Provost at
the American University of Iraq, Baghdad. He has over
three decades of higher education experience holding
executive roles at Pennsylvania State University (USA),
Delaware Valley University (USA), Widener University
(USA), University of Queensland (AU), Australian National
University (AU) and presently serving as the Vice
President for Institutional Advancement and Global
Engagement at The American University of Iraq -
Baghdad. Dr. Ketter also served as Strategy Director at
Deloitte (AU) in the higher education team and lectured at Sultan Qaboos University in the
Sultanate of Oman. He holds a Bachelor of Arts in economics from the University of lowa, a Master
of Public Administration from the University Wisconsin Oshkosh, a Master of Business
Administration from Kutztown University, and PhD in public administration from the Pennsylvania
State University. He is a member of the Council for Advancement and Support of Education and
serves on the Planning Committee for the CASE Middle East Advancement Conference 2024.

Featured Speaker, Panel 9

Sarah AlZaabi

Sarah AlZaabi is the Assistant Director for the Office of
Inclusion and Equity and has been with NYUAD since
October 2020. In her role Sarah oversees the operations
of the Office, the implementation of programming, and
manages internal and external collaborations and
engagement. She also supports the Executive Director in
the development of execution of the Office’s strategy
and in the establishment and maintenance of
relationships with relevant stakeholders. Sarah
completed her Masters of Art in Human Rights Studies
from Columbia University focusing on labor, gender, and
migration and more specifically domestic workers as
rights holders in the UAE.

10
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Pre-Conference Workshops

Workshop 1: Navigating the Publication Landscape: Getting Research
Published in Journals

Abstract

This workshop focuses on demystifying the journal publication process and equipping participants with
practical strategies for successful research publication. Participants will gain a deep understanding of
their academic field's landscape, allowing them to identify critical debates and evolve their research
accordingly. The workshop emphasizes crafting compelling abstracts and preparing comprehensive
writing plans. Collaboration challenges, such as dealing with differing methodologies and authorship
disputes, are addressed to enhance working partnerships. Additionally, participants learn to navigate
the publication timeline, handle negative feedback from reviewers, and manage potential delays in the
publishing process. This comprehensive approach empowers scholars to contribute to their field
through journal publication effectively.

Technical Summary

Publishing research in academic journals is a crucial step in the research process, allowing scholars
to contribute to their field and share their findings with a broader audience. However, the process of
getting research published can be complex and challenging. This workshop aims to demystify the
journal publication process and provide participants with practical strategies to enhance their
chances of success.

First and foremost, participants will develop a keen understanding of the scholarship landscape of
their respective academic fields through this workshop. With the help of guiding questions and
targeted searches of high-quality peer-reviewed journals, participants will be able to articulate the
key debates happening in their scholarship landscape and develop strategies to evolve their research
praxis to meet the upcoming demands of their field. Without a deep understanding of how and why
one’s research could be meaningful and impact extant scholarship, desiring to publish in journals will
be largely unfulfilled.

Secondly, this workshop will inform participants on how to write compelling abstracts. Selected
abstracts by competitive journals look for a nuanced blend of original scholarship, adept utilization
of keywords, sound methodological practices, and effective theoretical engagements.

Thirdly, participants will also learn how to prepare a comprehensive writing plan to submit their
articles post-abstract acceptance. From outlining the common challenges academics face in the

11
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journal writing process to common formatting errors, this workshop will take participants through
the entire manuscript preparation process and share valuable strategies to optimize writing time.

Next, participants will likely be working with collaborators in their publishing journey, and
negotiating these working relationships will come with their own set of challenges. For instance,
navigating field-specific conflicts in terms of applying differing theoretical frameworks or research
methodologies, deciding on the order of authorship, and contrasting writing styles could all pose
roadblocks in the process of completing the manuscript. To that end, this workshop will present
helpful tools to participants to enhance their working partnerships with collaborators to improve
their chances of publishing while minimizing conflicts.

Lastly, the individual contributor’s timeline for publishing a journal article may vary depending on
the quality and fit of the manuscript with the journal editors. As such, learning how to receive
negative feedback from reviewers, navigating potential requests for changes in article focus to better
fit the overarching journal theme, and managing delays in the publishing process are all part and
parcel of successfully publishing an article. Participants will be pre-empted of such possibilities and
will have the space to discuss best practices to deal with these challenges adeptly.

Workshop Format:

This interactive workshop combines presentations, discussions, case studies, and practical
exercises to give participants hands-on experience and actionable insights. Participants are
encouraged to bring drafts of their research papers for individualized feedback.

Target Audience:

e Early-career researchers looking to publish their first journal articles.

e Established academics seeking to improve their publication success rate.
e Graduate students interested in understanding the publication process.
e Researchers from diverse academic disciplines.

Duration:

This half-day session allows for in-depth exploration of each topic and ample opportunities for
participant engagement.

Key Takeaways:

By the end of the workshop, participants will have gained the knowledge and skills needed to
navigate the journal publication process successfully. Upon completing this workshop, participants
will comprehensively understand the journal publication process and be well-prepared to contribute
valuable research to their respective fields. Participants will have the tools and knowledge needed to
successfully navigate the intricate world of academic publishing and maximize the impact of their
research within the global scholarly community. They will be better equipped to prepare and submit
research manuscripts that meet the standards of academic journals and enhance their research
impact.
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About the Moderator

Dr. tavis d. jules

tavis d. jules (written in lower case) is a Full
Professor of Cultural and Educational Policy
Studies and Higher Education at Loyola
University Chicago; his focus and expertise lie in
comparative and international education,
specifically on issues of race, terrorism, regionalism, and dictatorial transition. He is the immediate
past-President of the Caribbean Studies Association, Book and Media Reviews Editor for the
Comparative Education Review, an International Institute of Islamic Thought Fellow, and a Senior
Fellow at NORRAG. He is the author of over 50 refereed articles, and his most recent books include:
The Bloomsbury Handbook of Theory in Comparative and International Education (with Robin
Shields and Matthew A. M. Thomas, Bloomsbury 2021), The Educational Intelligent Economy: Big
Data, Artificial Intelligence, Machine Learning and the Internet of Things in Education (with Florin
D. Salajan, Emerald 2019); Educational Transitions in Post-Revolutionary Spaces: Islam, Security
and Social Movements in Tunisia (with Teresa Barton, Bloomsbury 2018); Re-Reading Education
Policy and Practice in Small States: Issues of Size and Scale in the Emerging Intelligent Society and
Economy (with Patrick Ressler, Peter Lang 2017); and The New Global Educational Policy
Environment in the Fourth Industrial Revolution: Gated, Regulated and Governed (Emerald 2016).
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Workshop 2: Designing Mixed Methods Research

Abstract

Ever wondered how you could make use of both quantitative and qualitative methods to answer your
questions? Are you interested in designing a mixed-methods research project using both qualitative
and quantitative methods? The workshop will introduce participants to the use of mixed methods in
social science research. It will focus on the key features of the major types of mixed methods design,
selecting the appropriate design that fits the research questions, and enhancing the quality and
reporting of mixed methods research. The workshop will also provide an opportunity for participants
to work on their own research design using mixed methods and receive peer feedback. Prior
knowledge of or experience with mixed methods research is not a prerequisite.

Technical Summary

Social scientists are often interested in untangling complex social issues, which require expansive
data and methods to address. Thus, it is unsurprising that the use of mixed methods in social
science research has increased over the past few decades. Mixed methods research typically refers
to research that combines qualitative and quantitative data collection and analysis techniques.
However, there still remains considerable debate about how to best define and use mixed methods.
The goal of this workshop is to introduce participants to conceptual and practical frameworks and
considerations for designing, implementing, executing, analyzing, presenting, and writing up mixed
methods research. First, the workshop will discuss the varieties of mixed methods research and
ask, “why (not) mixed methods?” Following, the participants will walk through the steps of
designing a mixed methods research project. Upon gaining a foundational understanding of mixed
methods research design, participants will examine and evaluate applications of mixed methods
research and consider the pitfalls and limitations of mixed methods research. Further, participants
are encouraged to bring ideas, drafts, and questions about their own mixed methods project
including dissertations, prospectuses, funding and grant proposals, or other plans for implementing
this type of research. Time will be dedicated to allow participants to give and receive feedback.

Workshop Format

This interactive workshop combines presentations, discussions, and practical exercises to give
participants hands-on experience and actionable insights. Participants are encouraged to bring
their research proposals and ideas to the workshop for feedback.

Target Audience

e Researchers in diverse academic disciplines and in various industry settings
e (Graduate students interested in using mixed methods in their work

Duration

This 3-hour session allows for the exploration of mixed methods and ample opportunities for
participant engagement.
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Key Takeaways

By the end of the workshop, participants will understand the different types of mixed methods
research design and the benefits and limitations of such design. Upon completing the workshop,
participants will have the tools and knowledge needed to effectively design a mixed-methods study.

About the Moderator

Dr. Seungah S. Lee

Dr. Seungah S. Lee received her PhD in Organization Studies and
International Comparative Education from Stanford University. Her
research broadly explores how global models, scripts, and norms for
development become transmitted and adapted to influence
organizational forms, practices, and change.

Her primary project explores how Arab Gulf states foster a culture
and environment for entrepreneurship and innovation as a part of
their national development visions and the role various organizations (e.g., government, semi-
government, private, universities) play in facilitating this process. Most recently, she has been
involved in a community research partnership that examines how a quasi-governmental
organization brokers and facilitates collaborative relationships between startup ventures and
schools through edtech testbeds to encourage education innovation and development in Qatar.

Her work has been funded by the Fulbright-Hayes Fellowship, Sheikh Saud bin Saqr Al Qasimi
Foundation for Policy Research, and the Stanford Abbasi Program on Islamic Studies and published
in journals such as Research in the Sociology of Organizations, World Development, Prospects, in
numerous book chapters, as well as policy research reports.
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Day 1: Presentation Abstracts

Panel 2: Teacher-Parent Relationships for Sustainable Inclusive Education

Elodie Cottin, Reem Jaber, and Krystel Azzam, American University of Dubai

This panel will present findings from three recent qualitative studies involving teacher-parent
relationships that are perceived to be drivers of sustainable inclusive education in Dubai private
schools. The three studies examined inclusive education in private schools in Dubai from the
perspectives of teachers and parents. Although different in some aspects, they all seem to
converge on similar findings about the importance of teacher-parent relationships for
successful inclusion. The panelists will further discuss the different ways such relationships can
be nurtured and sustained.

The first study aimed to understand the perception and emotional experiences of parents of
children with Special Educational Needs and Disabilities (SEND) toward inclusion in primary
schools in Dubai. The results showed that parents’ knowledge about the disability, the
relationship between parents and school, and the school culture tend to have a major influence
on parents’ perceptions and experiences.

The second study investigated teachers’ perspectives on the barriers to the successful
implementation of inclusive education in private schools in Dubai. The findings revealed three
significant barriers: teachers' background and experience, limited resources and support
services, and insufficient parental support and engagement. The study highlighted the
significance of specialized training and resources for teachers to promote inclusive practices. It
also emphasized the need for collaboration between schools and families to address challenges
and effectively support students with disabilities.

The third study explored the consequences of labeling children with Attention Deficit
Hyperactivity Disorder (ADHD) in schools. It considered academic, social, and, emotional
consequences experienced by children with ADHD, from the perspectives of nine educators’
perspective. The research study showed a shift in schools towards embracing neurodiversity
and supporting students with special needs. However, it also highlighted the need for parents
to trust schools and educators in providing their child with the best support, and to consider
that a label can be empowering instead of stigmatizing.

16



dijlinl Gupll drsll dlenall dxilell 4gaill
alan aldlpog dinlle walaal:pliiun pyleli gai

THE 10TH BIANNUAL GCES SYMPOSIUM
TOWARDS SUSTAINABLE EDUCATION:
GLOBAL GOALS AND LOCAL CONTEXTS

Panel 3: Greening’ Tertiary Education: Sustainable Leadership, Collaboration Mechanisms
and Educational Hubs in the Gulf

Green Emissaries: The Dual Sustainability Embeddedness and Climate Change Leadership of
Branch University Campuses in the Arab Gulf States

Seungah S. Lee, NYU Abu Dhabi

Among the multitude of higher education institutions in the Arab Gulf, international branch
campuses are in a unique position to contribute to global and national sustainability goals. On the
one hand, branch campuses are physically and culturally embedded in their host countries, and
responsive to their environment and context (Shams & Huisman, 2016). On the other hand, they
maintain their parent unit’s identity across borders, aligning its ethos, model, and curriculum to the
home campus. Thus, branch campuses respond to dual embeddedness, having to pay simultaneous
attention to what is happening across oceans in the home country and the requirements and
demands of their host countries. Hence, when it comes to sustainability, it is likely that Gulf branch
campuses pay attention to the sustainability initiatives and efforts of their parent campus, drawing
from resources and learnings from their home country. Simultaneously, they likely respond to the
host Gulf country’s emergent vision, strategies, goals, and initiatives surrounding environmental
sustainability and climate change action. How are branch university campuses in the Arab Gulf
addressing sustainability and climate change action in response to their dual embeddedness? In
this paper, we qualitatively examine the online presence of branch campuses vis-a-vis
sustainability, which we interpret in light of additional interviews with sustainability
representatives from both branch and parent campuses. We also contextualize the sustainability
orientation of branch campuses in the Arab Gulf states through official documents and related
memoranda of understanding at the local, national, or regional level.

Green Sufaraa, the University as a Community Hub for Environmental Education
Dana Downey and Esraa Bani, NYU Abu Dhabi

The Green Sufaraa (“ambassador”) program at NYU Abu Dhabi is a capacity building program for
students to provide environmental education to the Abu Dhabi and broader UAE communities in
collaboration with sustainability focused community organizations (e.g. Greencycle). Student
leaders are selected for their interest in environmental education, sense of initiative, and
commitment to social impact. They receive coaching from the organizations and the university in
motivational interviewing, data-informed decision making, and culturally contextualized
communication before endeavoring on public-facing environmental education. This year’s program
focused on providing community feedback on recycling habits in the UAE’s urban areas. This
presentation will develop the case study of Green Sufaraa as a way of exploring the university as a
hub for environmental education, both on-campus and in the wider community. Implications for
policy, community behavior, and on-campus student environmental activism will be discussed.
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A Study Identifying the Potential Regional Education Hub in the GCC for a Sustainable
Tomorrow

Ankasha Arif, University of West London (RAK Campus, UAE)

The concept of “glonacal” (global, national, and local) has emerged in education. The rapidly
changing requirements of the professional realm require resilient educational infrastructure, sound
teacher-student agency, and agile curriculum meeting global, national, and local needs. The Gulf
Corporation Council (GCC) countries are striving hard to gain educational excellence in the tertiary
sector. This effort can direct the GCC countries to become the new global educational hub by
focusing on sustainable knowledge-based educational cooperation. However, the current capacity
and capability to achieve educational excellence varies across the region. These aspects are not
being studied in detail hence the aim of this study is to identify the current capacity, capability,
challenges, and potential regional educational hub in the GCC region. This regional education hub
can act as an educational powerhouse supporting other GCC countries to reduce the impediments
in their global, national, and local effort for a sustainable education system. The secondary data
involving political, social, economic, and educational indicators will be used to create a Sustainable
Education Index (SEI) to identify the potential regional education hub in the GCC region. The
findings and recommendations of this paper will help the GCC region to harmonize and integrate
the education policies aligned with the Sustainable Development Goals to become the global center
of education.

The Dynamics of Collaboration and Competition in the Regionalization of Higher Education
in the Arab States of the Gulf

Hayfa Jafar, American University of Iraq, Sulaimani

While many universities, countries, and regions have established differentiated higher education
systems to face global competition, they also consider collaboration among them as an effective
response to the internationalized environment of higher education (HE). The HE development in
the Cooperation Council for the Arab States of the Gulf (GCC) reflects this global trend. The GCC
region demonstrates a unique opportunity to build an integrated HE space that contributes to the
interests of each member state in developing the envisioned knowledge-based economy.
Furthermore, the region possesses many preconditions for developing an integrated hub in HE,
including the abundance of financial resources, shared history, culture, values, language, emerging
regional identity, and relative stability. While an agenda of cooperation and integration has been
observed through the GCC's committees, resolutions, and agreements, tensions also emerge
because of regional competition and political outlook that derived from national imperatives and
priorities. This study investigates the dynamics of collaboration and competition among the HE
systems in the GCC region to build an integrated regional HE space. Drawing on the literature and
secondary data, this study utilizes the Functional, Organizational, and Political Approaches
framework to analyze the region's unique contexts and HE trajectory. The initial findings indicate
that there has been some collaboration between national and international universities and
ministries of HE in the region. Yet, the regionalization effort is challenged by competition, national
priorities, and the tendency for each state to build a partnership with more prestigious Western
universities and institutions.
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Sustainability as it Features in Educational Research in the Arab region: A Systematic Review

Waheed Hammad, Sultan Qaboos University

The purpose of this review is to identify patterns in knowledge production related to the notion of
sustainability and explore how it is represented and discussed in educational research in the Arab
region, which can help identify gaps and opportunities for further inquiry, and inform efforts to
create more effective and sustainable education systems in Arab societies. This is particularly
important in the current context of unprecedented educational developments taking place in the
region, especially in the GCC states. Many countries in the Arab world are seeking to reform their
education systems to meet the changing needs of their societies and economies. We believe that by
integrating sustainability principles into education, Arab educational systems can foster a culture of
sustainability that values social and environmental justice, economic development, and responsible
citizenship. This can ultimately contribute to the achievement of the United Nations Sustainable
Development Goals, which are highly relevant to the Arab region’s development priorities. The
review will adopt systematic methods to analyze both Arabic and English language research articles
addressing sustainability in education. The Arabic educational database EduSearch will be searched
for Arabic language sources, while English sources will be identified via the Google Scholar and
Scopus databases. The analysis will be quantitative in nature, focusing on identifying important
aspects of the research being reviewed, such as the size and growth of publications over time,
geographical distribution of articles, types of studies, topics explored, and research methods used.
The hope is that the review will provide initial insights into the current state of sustainability
research in education and offer suggestions for future directions.
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Inclusion of Students with Disabilities as an Important Factor of Sustainability in Higher
Education

Petra Stemmer, Kuratorium Deutsche Altershilfe/University of Cologne

Inclusion is an important factor of Sustainability in Higher Education. If there is a lack of inclusion
in Universities it leads to a possible loss of excellent students and future workforce. Inclusion
means that the structures and opportunities are in place at Higher Education Institutions for the
students to be able to study without being impacted by their impairments. And students with
disabilities are definitely high achievers if they can compensate for the effects of their impairments
and showcase all of their abilities/skills. Therefore, universities have to conduct effective support
measures which meet the real needs of this group of stakeholders. Qualitative semi-structured
interviews with students with impairments themselves (16), with support services (9) and also
with examination offices (5) at German universities (Stemmer 2016, Stemmer 2017, Stemmer
2023) were conducted to get in-depth-data about their experiences and perceptions concerning
this subject. Besides direct indications concerning the different impairments, findings from the
qualitative research data show that Universal Design solutions are essential for successful inclusion
in Higher Education. Such solutions also provide positive effects for non-disabled students. In
addition, there has to be a shift from a deficit-oriented to a resource-oriented view of disability, this
requires accompanying cultural measures. Further research is recommended for Universities in the
Gulf Countries incorporating their Culture

Developing Key National Indicators of Inclusive Education for Students with Disabilities in
Oman

Mahmoud Mohamed Emam Amer, Sultan Qaboos University

Oman 2040’s first pillar “a society of creative individuals” prioritizes “inclusive education and
lifelong learning” for all individuals. However, the concept and practice of IE in Omani schools are
still unclear to school principals, teachers, and even parents of students with disabilities (SWD) due
to the lack of any national indicators that can guide schools and build teacher’s capacity to
implement a model of best IE practices. The aim of the current study is threefold: (1) to develop a
set of key national indicators of IE for SWD in Cyclel schools in Oman, (2) to evaluate current
school practices against these indicators, (3) and train school leaders and teachers on how the
indicators can be fulfilled in schools to guide them towards the implementation of a model of IE
best practices. A mixed method research design is used to achieve the aforementioned aims. The
research design incorporates survey design, multiple case study of schools, and document analysis
of official Omani documents on IE. Both quantitative and qualitative data are collected from
different participants and sources of information. Instruments include questionnaires, rating scales,
focus group interview, participant observation, and document analysis. Research participants a
include stakeholders, school leaders, teachers, parents of SWD. Results and study implications are
discussed in view of the related literature.
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The Effect of Delayed Responding on Learning in Autism Disorder
Nusaibah Al Ameri, Kyongje Sung, and Claudine Habak, Emirates College for Advanced Education

Learners on the autism spectrum often take longer in their responses: they show delayed
responding across various domains, including physical and social behavior, and some aspects of
cognitive performance (Magnuson et al., 2020; Karalunas et al., 2014). This delay can arise from
complications in the integration of processed information from different senses, which can impact
learning (Rommelse et al., 2011). Autism and its related disorders are known to present a
combination of characteristics that vary in severity from one individual to another; creating
variability in the population that impacts the studying and understanding the population. The
current study provides a systematic review on variability in reaction time in individuals with
Autism and its related disorders (Asperger’s, pervasive development disorder) with a focus on both
neural and behavioral variability. This review is guided by the Preferred Reporting Items for
Systematic Reviews and Meta-Analyses (PRISMA) framework (Page et al., 2021). This review will
include peer-reviewed papers published in English, searched through five electronic databases:
Ebscohost, PubMed, Web of Science, ProQuest, and Scopus. Considering the UAE’s Autism National
Policy (The National Policy for Autism, n.d.), which aims to enhance the efficiency of the services
provided to PoD and the skills of personnel in the field, understanding reaction time variability in
autism can address delayed response to surrounding information in the environment (stimuli) on
learning and provide practical implications for educational and clinical settings.

Evaluating Teachers’ Attitudes towards the Inclusion of Students with Intellectual and
Developmental Disabilities in the United Arab Emirates

Michelle Kelly, Emirates College for Advanced Education, Khawla Barley, Special Olympics-UAE

“Educator attitudes towards inclusive education impact its success” (Russell et al., 2022, p. 1). The
United Nations Education, Scientific and Cultural Organisation (UNESCO, 2017) states that in order
to guide educational policies and practices, inclusion and equity should be acknowledged as
underlying principles. Inclusion ultimately benefits all students as it focuses on responding to
diverse needs and promotes a fairer society (UNESCO, 2009). In spite of this, the practicality of
‘inclusive education’ continues to be problematic for some educators (Russell et al., 2022). Teachers
play a crucial role in the practice of inclusive education (Ainscow, 2007) and their attitude towards
inclusion is a key component for the full participation of students of determination (Jury et al.,
2021). The UAE’s Ministry of Education aims to “Ensure inclusive and equitable quality
education...for all” (MoE; 2022). Special Olympics-UAE recruited an applied behavior analysis
provider to develop a Unified Education training program. It is the intention of the current study to
evaluate this training program by testing the effects pre- and post- training with teachers on their
implicit and explicit attitudes towards the inclusion of students with intellectual and developmental
disabilities. Additionally, following the training, the social validity of the goals, training and
outcomes were assessed.
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Promoting Inclusive Classroom Learning Experiences: Utilizing Generative Artificial
Intelligence ChatGPT to Enhance Differentiated Lessons for Students with Specific Learning
Disabilities

Farah El Zein, Emirates College for Advanced Education

Teaching in an inclusive classroom is a complex process that requires skillful navigation of diverse
learning needs and individual differences, making it a challenging endeavor for educators. Among
the various disabilities present in inclusive classrooms, specific learning disabilities (SLD) hold the
highest incidence, highlighting the need for tailored educational strategies and interventions to
support students facing challenges in areas such as reading, writing, and math. Through
differentiated learning experiences, students with SLD can actively engage in the learning process
and achieve their educational goals. This study investigates the use of ChatGPT as a tool to enhance
differentiated lesson plans that promote the learning of students with SLD in inclusive classrooms.
Employing a desktop research approach, the study evaluated the effectiveness of ChatGPT in
adapting classroom activities to meet the unique needs of students with SLD in the areas of reading,
writing, and mathematics. This research contributes to the expanding body of knowledge on the
benefits of Al in education and emphasizes the value of Al tools in enhancing teaching and learning
for students with SLD. Experimenting with ChatGPT, the researchers found that the Al-generative
tool holds promising potential to assist teachers in the design of innovative pedagogical solutions.
By leveraging ChatGPT, teachers can adapt lesson plans to cater to the individualized needs of
students with various types of SLD.
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Panel 5: Thinking Critically about Education: Regional and International Contexts

Towards Sustainable Education: Decolonizing Curricula in the UAE through Inclusive and
Emancipatory Practices

Hasan Johnson, NYU Abu Dhabi

In the context of global education, sustainability goes beyond environmental considerations to
encompass cultural, social, and epistemological dimensions. This presentation references insights
from a reflective paper that explores a part of the educational landscape of the United Arab
Emirates (UAE). The presentation acknowledges that the UAE's academic environment is heavily
influenced by Western cultural influences, educational structures, and epistemologies, primarily
disseminated by expatriate teachers and faculty. This “Western-centric” approach poses unique
pedagogical challenges and calls for an urgent need to examine how these influences affect teaching
and learning and the need to adopt culturally appropriate teaching methods. The presentation aims
to illustrate how the paper’s author, a former professor of practice at a federal UAE university,
utilized Gibbs' Reflective Cycle to critically evaluate efforts to teach UAE nationals higher education
effectively and “decolonize the curriculum.” This methodological framework offers a sustainable
pathway to interrogate and adapt educational policies, practices, and theories to be more in line
with local culture and social norms, thereby cultivating an inclusive, equitable, and culturally
responsive learning milieu. By sharing these reflections and subsequent strategic
recommendations, the presentation seeks to contribute to a more sustainable global education
system, where inclusion and equity become fundamental pillars. Highlighting the intrinsic link
between decolonization and sustainability, the discussion aims to encourage a paradigm shift be
made in educational practices. It will conclude with actionable insights that not only apply to the
UAE but can also be adapted for broader, international contexts. This approach serves as a
sustainable model that respects diverse cultural and epistemological traditions, paving the way for
a more globally inclusive and equitable educational future.

Critical Thinking Acquisition in the Gulf: Lessons Learned from the Iraqi-Kurdish Context
Munirah Eskander & Hayfa Jafar, American University of Iraqi

Critical thinking (CT) has been identified as one of the most important skills students should
cultivate in university. American-style universities in the Middle East in particular have proved
pivotal in introducing and strengthening students’ CT skills while further instilling citizenship
values in youth (Ghabra and Arnold, 2007; Noori and Anderson, 2013). In Iraqi Kurdistan, the
American University of Iraq - Sulaimani (AUIS) adopts a liberal arts philosophy to cultivate
students’ CT skills and improve their academic performance. However, most newly enrolled
students at AUIS come from local schools, and many of them struggle to adjust academically. This
research proposal aims to investigate the development of CT and reasoning skills among students
studying at AUIS to ensure the achievement of AUIS’s mission of assessing, developing, and
advancing students’ CT capabilities. In this study, semi-structured interviews were conducted with
17 students to examine their CT and reasoning skills after joining AUIS and 20 faculty members to
enable them to reflect on their teaching practices and how they promote and assess students’ CT
skills in their classes. The findings suggest that there is no consistent, holistic approach to the
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teaching or acquisition of CT skills at the university, whereby CT is emphasized only in some cases,
thereby leading to varying levels of student acquisition and understanding. The lessons learned
from the Iraqi-Kurdish context are reflected on to inform the understanding, teaching, and
acquisition of CT in American-style universities in the UAE and wider Gulf region.

Gulf Region International Student Perspectives on American Gun Violence and Campus
Shootings

Justin Adam Gelzhiser, Harvard University/Prince Mohammad Bin Fahd University (Saudi Arabia)

Even as countries in the Gulf region, such as Saudi Arabia, UAE, and Qatar continue to build and
invest heavily in their institutions of higher education (IHE) with their respective 2030 Visions,
international partnerships, study abroad opportunities, and citizens acquiring overseas degrees
remain a vital part of their national educational interests. The USA, which is abundant in having a
high number of quality IHE as well as hosting some of the world’s most prestigious colleges and
universities which offer specialized training programs that are often unavailable back at home,
unsurprisingly continues to be a top location for Gulf area citizens to study overseas. Despite these
great educational opportunities for international students in the United States, previous studies
have shown how disproportionally high rates of gun-related incidences of violence and crime
occurring both within and surrounding campus communities in the United States have left many
foreign students apprehensive and in fear over their personal safety. However, no study to date has
been conducted which looks in-depth at the lived experiences of Gulf area international students
who have lived abroad in the United States and examined their perceptions, thoughts, and
experiences regarding America’s gun violence problem. This study will use a mixed methods
approach to data collection and analysis. This includes a qualitative interpretative
phenomenological analysis (IPA) design for 30 student participant interviews as well as a campus-
wide survey sent to several Gulf area IHE. As Gulf countries remain some of the safest countries in
the world including having few incidences of gun-related crimes, this study is of great importance
for the mental health and well-being of Gulf area students as well as for international educational
partnerships which remain strong between the United States and the Gulf region.

Education in Emergencies in Arab countries: From Humanitarian Perspective to Sustainable
Solutions

Naima Al-Husban, Arab Open University, Abdeljalil Akkari, Geneva University

In the first part of the paper, we analyze education in emergencies in the Arab World. In fact, the
Arab region is one of the most affected regions by wars, crises and emergencies all over the world.
Palestine, Syria, Iraq, Yemen, Libya and Sudan are facing conflicts, waves of refugees and internally
displaced people and are struggling to insure basic educational needs. As emergency situations are
lasting years in these countries, we consider that thinking education in emergencies must be linked
to more ambitious reforms in the whole education system. Solutions must be sustainable and able
to improve learning outcomes and the pertinence of schooling.

In the second part of our paper, we focus on the case of Jordan. The country is considered one of the
most countries that has received several fluxes of refugees from countries caught wars or
instabilities like Palestine, Iraq, Syria, and Yemen. This situation of living in upheavals affects all
aspects of the refugees’ personalities specifically children, who after all of these years of being
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homeless need education that based on catering for their needs, aspirations, bringing better future
for them. To this end, they need educated and inspiring teachers and appropriate curricula that
have been adapted in light of their needs, and to mitigate the learning loss due to the several breaks
in their education. It is noticed that national educational authorities and other educational national
and international institutions that try to provide education for refugees focused on the external
factors that lead to education, but without doubt they overlooked the most important component
that ensures learning happens, builds hope inside refugee’s children, generate hopes there is a
bright future waiting them. Teachers and curricula matter. This chapter tries to probe the current
preparation of teachers of refugees, their perceptions of the appropriateness of curricula, and what
professional development programs they need to play a crucial role for educating refugees for the
future. In the third part, we conclude by presenting the potentialities of ICT (information
communication Technology) to help building better schooling and pedagogies in emergencies
situations in the Arab region, and how countries in the gulf region could lead education in
emergencies from a mere temporary humanitarian response to a more sustainable perspective that
ensure achieving some of the SDGs.

Organizational Conditions Contributing to Teacher Turnover in Private Schools of United
Arab Emirates

Ambreen Mohammad, Middlesex University Dubai

This paper explores factors contributing to teacher turnover and job satisfaction in the United Arab
Emirates (UAE). The study deployed a quantitative, cross-sectional survey design to examine
organizational conditions influencing teacher turnover decisions and job satisfaction in UAE&#39;s
private schools. Findings indicated that teachers perceived low support from leaders in student-
related matters, professional recognition, professional goal advancement, involvement in decision-
making, and collaborative culture. Teachers also perceived a high workload and a low work-life
balance. These findings have implications for professional development programs for school
leaders focusing on talent management strategies that enable supportive structures and
professional collaboration opportunities while balancing teacher workload. Focusing on these
factors can improve teachers&#39; working conditions, satisfaction, and retention.
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Learning

Artificial Intelligence as a Tool for Accelerating Progress towards the Achievement of SDG 4
Quality Education

Alsaeed Saad Alshamy, Sultan Qaboos University

Artificial intelligence (Al) is a powerful and transformative technology that can enhance the quality
and accessibility of education, accelerate progress towards the achievement of Sustainable
Development Goal 4 (SDG4) and reduce learning poverty. Al has the potential to revolutionize the
landscape of education through enabling personalized and adaptive learning, improving learning
outcomes and efficiency, facilitating access to education for marginalized and disadvantaged
groups, and fostering innovation and creativity. However, as with any new technology, Al presents
both promises and challenges that must be addressed for its full potential to be realized. Al poses
notable challenges and risks for education, such as ethical, legal, social and pedagogical issues,
along with potential threats to human dignity, rights and values. Al may create new forms of
inequality, discrimination and exclusion, undermine the role of teachers and human interaction,
violate privacy and data protection, and affect the quality and relevance of education. This paper
explores the opportunities and challenges of Al for education in relation to SDG4 and learning
poverty, and provides some recommendations for policy makers, educators and researchers to
harness the potential of Al while mitigating its negative impacts. The paper also suggests some
areas for further research on Al and education, such as developing ethical standards and guidelines
for Al in education, enhancing teacher capacity and agency in using Al tools, ensuring data quality
and security, promoting digital literacy and critical thinking skills among learners, and evaluating
the impact and effectiveness of Al interventions on learning outcomes and equity.

How Can Artificial Intelligence and Personalized Education Help Develop Sustainable
Competencies?

Sosil Somokian, Box Hill College Kuwait

Sustainable development is a complex and multifaceted concept that requires a deep understanding
of environmental, social, and economic issues. According to research, developing sustainable
competencies among learners can best be achieved through multidisciplinary curricula, project-
based learning approach and personalized education. The emergence of Artificial intelligence
helped schools and colleges develop personalized curricula and implement those effectively,
because such tools and platforms help provide tailored learning experiences to learners, promoting
their critical thinking, creativity, encouraging innovative and problem-solving attitudes and helping
students gain hands-on experience. Through personalized learning, students also develop empathy,
respect, and appreciation for other people and the environment. The session will examine examples
of successful programs (16-week tech labs, Alt schools etc.) that use Al tools to analyze student data
such as performance, interests, learning styles and experiences and develop curricula that align
with students' individual needs and preferences, leading to the selection of resources that help
students learn while staying engaged and motivated. Such tools also facilitate adaptive and
differentiated learning, by adjusting the difficulty and pace of the learning experience to the
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student's progress, ensuring that learners are challenged but not overwhelmed. They also support
student learning through automated assessments and feedback that align with each student's
learning goals and abilities. Smart content, learning analytics, adaptive learning platforms, chatbots,
and recommendation engines are some of the Al tools used in creating personalized curricula. This
session will present examples of each and provide insights on how these could be integrated into
existing curricula to develop sustainable competencies.

The Impact of ChatGPT on Higher Education
Juan Dempere, Higher Colleges of Technology

The fundamental purpose of the proposed presentation is to provide a qualitative analysis of the
impact of Al-based chatbots like ChatGPT on higher education institutions (HEIs) by conducting an
exploratory review of the existing literature. The analysis will examine whether Al-based chatbots
can be used to improve learning experiences, as well as their potential harmful effect on the
educational process. Furthermore, the study will explore possible solutions to prospective issues
related to Al-based chatbots adopted by HEIs. Ultimately, the presentation will examine the existing
literature on the current state of Al-based chatbot technology and the potential implications of its
academic use in the future. The presentation will explain the development of Al-based tools such as
ChatGPT, which increases the likelihood of replacing to some extent human-based teaching
experiences with low-cost chatbot-based interactions. This possibility may result in potentially
biased teaching and learning experiences with reduced human connection and support. We also
provide secondary source evidence that the adoption of Al-based technologies like ChatGPT can
provide many benefits to HEIs, including increased effectiveness on student services, admissions,
retention, etcetera, in addition to significant enhancements on teaching and research activities. The
presentation will also cover the risks involved in adopting this technology in the education sector
are also significant, including sensitive issues such as privacy & accessibility concerns, unethical use
and data collection, misinformation, technology overreliance, cognitive bias, replacement of human
interaction, etcetera.

Evaluating Teachers’ Strategies for Classroom Technology Implementation in Sharjah, UAE
Heba Nuseibah, Sharjah Education Academy, Lawrence Meda, Sharjah Education Academy

The research project will examine how teachers in Sharjah, United Arab Emirates, are using
technology to improve the learning experiences of their students in both classroom and non-
classroom settings. In today's fast-paced world, the role of educators is evolving, and embracing
emerging technologies will become essential in preparing students for success in the 21st century.
The purpose of this study will be to evaluate the strategies that teachers are employing to
effectively integrate technology into their teaching practices. Specifically, the study will aim to
understand how teachers will use technology in innovative ways to transform the learning
experiences of their students. The researchers will utilize the SAMR model as a guiding framework,
which categorizes technology integration into four levels: substitution, augmentation, modification,
and redefinition. This model will help assess the depth and impact of technology use in teaching. To
gather insights, the study will adopt a qualitative case study approach within an interpretive
paradigm. Thirty teachers will be purposively selected to share their experiences and showcase
instances where they creatively incorporate different technologies into their teaching. Data
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collected from these teachers will then be analyzed using content analysis techniques. The
preliminary findings are expected to indicate a significant shift in teaching practices towards
innovative technology use, and this study will be vital in recognizing the evolving role of educators
and their impact on student preparedness for the 21st century. This research is necessary because
it will shed light on the evolving role of educators in a technology-driven world. It will highlight the
importance of equipping teachers with the skills and knowledge needed to leverage emerging
technologies effectively. Furthermore, the study will underscore the transformative potential of
technology in education, emphasizing that it goes beyond simply using digital tools—it involves
rethinking how we teach and how students learn. In a rapidly changing global landscape, this
research will contribute to the ongoing dialogue about best practices in education, ensuring that
students are well-prepared to thrive in the digital age.

Integration of Sustainability into GCC Higher Education Policy, Practice, and Programs
Sajida Shroff, Altamont Group

Our discussion on approaches for integrating sustainability into GCC Higher Education1 policies,
practices and programs will include: Understanding Education for Sustainable Development;
Current status of GCC sustainability in education; Highlighting importance of Integrating
Sustainability in HEIs; How HEIs can integrate SDGs into their curriculum, campus operation,
innovation, idea incubation and creation of startups that cater SDG goals; Stakeholder roles in
influencing sustainable practices in education, e.g., policy makers, institutions, teachers etc.;
Highlight global best practices integrating sustainability in HEIs and lessons learned; How this
approach creates a win-win situation across the GCC and for SDGs; and Strategies to integrate
sustainability through policies, programs and practices. Our analysis revealed that HE in the GCC
countries has developed rapidly over the last ten years. However, sustainability education has not
been formally included in the education ecosystem, particularly within policy and curriculum.
Research also identified the need to integrate sustainability across all subjects and to provide
professional development so that ESD is emphasized across the GCC. It was concluded that in many
institutions, sustainability training is restricted to courses, is segregated from the study, and is not
connected with sustainable campus operations. Thus, sustainability is often addressed in isolation.
Therefore, it is important to identify approaches that integrate sustainability studies into curricula,
and HE policy to help bridge the gap between theory and practice; and most importantly enhance
students’ understanding of the importance of implementing sustainable practices across the GCC.
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Day 2: Presentation Abstracts

Panel 10: Policies, Practices and Impact: Education for Sustainable Development in Qatar

Education is not only a powerful tool for preparing individuals for the workplace and building
capacity among populations, it is also central as a process for transmitting the skills, knowledge,
and values to individuals and shaping society. For this reason, Qatar has been attempting to reform
its educational system to create a dynamic, local workforce and prepare their citizens for the
competitive global market for higher education and jobs, whilst preserving the country’s values,
tradition and language. In this context, Sustainable Development Goals Education (SDGED)
symbolizes an opportunity through which Qatar can transform from resource-reliant to a
knowledge-based society and ensure its long-term economic prosperity. This panel explores the
multiple intersections, contestations and dimensions of educational policy changes, privatization
initiatives, localization efforts and SDGED in Qatar.

The Development of the Education System in Qatar: Assessing the Intended and Unintended
Impacts of Privatisation Policy Shifts

Hira Amin and Logan Cochrane, Hamad bin Khalifa University

It begins with a paper on the overview of the Qatar educational system and policy shifts in recent
years. Through quantitative longitudinal analyses based on tabulating detailed government reports
from 2010 onwards it aims to investigate the impact of recent policies, particularly the push for
privatization. It includes a discussion on how this is transforming society in relation to identity,
local/global citizenship, language, gender, cultural values, higher education choices and job
opportunities.

Qatar National Vision 2030: Envisioning Sustainable Development for the Nation through
Education

Tasneem Amatullah, Emirates College for Advanced Education

The second paper then moves onto specifically exploring SDGED and global citizenship education
(GCED) in the Qatar National Vision 2030 and the educational landscape from Kindergarten to
higher education. It explores the critical role and potential of SDGED and GCED to Qatar’s overall
national development.

Ecosystems for Sustainability Education
Duygu Server and Evren Tok, Hamad bin Khalifa University

The third paper then moves beyond traditional educational institutes by mapping and assessing the
entire SDG ecosystem in Qatar. Based on a quantitative analysis of literature, the paper uncovers
the major actors in promoting SDGED, encompassing formal, non-formal and informal spaces, fluid
boundaries, biotic and abiotic elements. These findings inform the wider debates on effective
integration of SDGs in educational systems and general governing principles as well as implications
for policies and practice.
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Applying Values-Based Education for Sustainability - Moving from Theory to Lesson Plans
Alina Zaman and Logan Cochrane, Hamad bin Khalifa University

The fourth and final paper examines a case study on the contextualization of values-based
sustainability education in Qatar. This paper presents the findings of ongoing research on the
integration and localization of values-based education, shedding light on Islamic values as they are
applied in an international environmental school certification program. This study seeks to draw on
the experience learned from this initiative by sharing insights regarding the processes of
localization and integration, as well as shares lessons of implementation.
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Panel 11: Sustainable Systems: The Pursuit of Improved Educational Quality, Efficiency, and
Change

School Efficiency in Kingdom of Saudi Arabia: An Analysis using PISA 2018 Dataiency

Asma Alnuwaysir, Taibah Unversity

Improving the quality of education is a crucial goal of education reform, and analyzing efficiency is
one of the essential factors in achieving this. Quantitative indicators provide a realistic diagnostic
picture of the educational system, which helps knowing the strengths to enhance, and the
deficiencies to address. This study aims to provide evidence to support policy-making for
enhancing the efficiency of Saudi public education by analyzing the international assessment data
(PISA2018). Using a non-parametric method “Data Envelopment Analysis” (DEA), this study aims to
measure the relative efficiency of schools in Saudi Arabia. The analysis, which is based on an
output-oriented model with two-stage double bootstrap, found that the average technical efficiency
of schools is 84%. However, the results also reveal that there is still a 16% room for improving
performance or educational outputs by optimizing resource utilization. The second stage of the DEA
analysis aims to identify the determinants of efficiency. It involved exploring the relationship
between efficiency scores and various contextual and environmental factors. The study revealed
that four factors - gender, grade retention, student sense of belonging, and teacher participation in
professional development - directly influence the efficiency of schools. Overall, the study provides
valuable insights into the factors that impact school efficiency and can help guide policymakers in
making informed decisions to improve the quality of education,

Developing a Model Integrating Leading Change for Sustainability in Kuwaiti Schools: A
Delphi Study

Ayeshah Ahmed Alazmi, Kuwait University

Sustainability education is crucial for preparing students to become responsible and informed
global citizens who can contribute to creating a sustainable future. In Kuwait, as in many other
countries, educational leaders are facing the challenge of incorporating sustainability into the
curriculum and school operations. This paper proposes a framework for leading change for
sustainability in Kuwaiti schools based on the Delphi technique. The Delphi technique is a method
for eliciting and refining expert opinions through iterative rounds of questionnaires. The study was
conducted with 12 educational experts from Kuwaiti schools, who participated in four rounds of
questionnaires. The proposed framework includes four key components: (a) setting a vision for
sustainability, (b) building a culture of sustainability, (c) integrating sustainability into the
curriculum, and (d) implementing sustainable practices in school operations. The paper also
discusses practical strategies and recommendations for educational leaders to implement the
framework in their schools, such as promoting teacher professional development, creating
partnerships with community organizations, and engaging students in sustainability projects.
Finally, the paper concludes with a discussion of the potential benefits of leading change for
sustainability in Kuwaiti schools, including enhanced student learning outcomes, improved
environmental stewardship, and increased community engagement.
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The Impact of Total Quality Management on Development Sustainable Higher Education in
Iraq

Jaafar Naser Abdulridha, Kerbala University- College of Law

The study was conducted in order to identify the imagine of administrative leadership in higher
education from the concept of total quality management, and the effect of the availability of its
dimensions, the elements of sustainable development (equity, empowerment, good management
and accountability, and solidarity) in determining the efficiency of the graduates, and determine the
importance of student satisfaction, and increase their confidence, and improve sort college locally
and regionally, and to increase its share in the market, and to achieve full employment. The study
used two types of questionnaire forms; the first related to the dimensions of Total Quality
Management, the second is dedicated elements of sustainable development. The results showed
that there is a significant effect of the overall dimensions of total quality management (continuous
improvement, focus attention on customers, administrative leadership, the full participation of
employees, decision-making and learning and training) on the overall elements of sustainable
development, there is a significant effect of the dimensions of TQM each individually in the
elements sustainable development, as seen through administrative leadership in higher education.
The study recommends the need for the adoption of administration in higher education philosophy
of total quality management and applied to meet the challenges of severe business environment,
characterized by development of scientific express way, and strengthening the role of continuous
improvement in educational services, in terms of commitment to providing high-quality services,
and encourage creativity and innovation, and its commitment to training and education
continuous, also development plans and long-term strategies to identify market needs and desires
of the students, and the use of rewards and incentives for employees to encourage them to provide
better quality, and sustainable development in maintaining on all the resources available to them
and use it optimally.

Planning for Sustainability: How the ‘Forum for Open Research in MENA'’ is Supporting the
Region’s Tertiary Education and Research Communities

Emily Choynowski, Knowledge E

The Forum for Open Research in MENA (F.0.R.M.) is a new non-profit membership initiative
supporting the region’s research libraries in the development and implementation of open science
policies and practices. We believe that open science is vital for the sociocultural and economic
development of the Arab world, and we therefore want to place accessibility at the heart of
scientific and research ecosystems and support the evolution of strong, sustainable, and inclusive
research infrastructures. Our mission is therefore to empower research communities and
institutions across the Arab world by nurturing a collaborative regional community, encouraging
the exchange of actionable insights and generation of accessible resources, and supporting the
development of practical policies relating to the implementation of open science. We also seek to
address structural inequities relating to the accessibility and visibility of the region’s research
outputs, especially Arabic-language research. This presentation will provide an overview of the
current situation, including the unique challenges faced by research institutions in this region, and
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then outline some of the key solutions and strategies which F.0.R.M. is working on to address these
challenges and support the region’s libraries in their transition to more accessible, sustainable and
inclusive research and education models. These pillars of activity align with UNESCO’s broader
Open Science Recommendations but reflect the specific needs of the Arab world.

Leveraging Gender Equity through Integrating Sustainable Development Goals Education in
the GCC

Tasneem Amatullah, Emirates College for Advanced Education, Martina Dickson, Emirates College for
Advanced Education

Gender equity is a critical component of sustainable development, and empowering women is
essential for achieving inclusive and equitable societies. The GCC countries have made remarkable
progress in various aspects of development. However, where gender disparities persist, they may
hinder the full realization of sustainable development in the region. We explore the potential of
integrating Sustainable Development Goals Education (SDGED) within schools as a strategy to
leverage gender equity in the Gulf Cooperation Council (GCC) countries. In this presentation, we
will lay out a broad contextual analysis of gender disparities in education in the GCC countries and
then shed light in relation to the UAE context, focusing on key challenges and opportunities. We will
discuss the existing gender gaps in education and highlight the potential benefits of addressing
these disparities. Drawing from evidence-based practices globally, we will explore existing and
possible future strategies and approaches to effectively integrating SDGED within schools for
promoting gender equity in the GCC countries. These strategies may include revising curriculum
frameworks, training teachers and leaders on gender-responsive pedagogy, enhancing community
engagement, and leveraging technology for inclusive education. Finally, we will highlight the
importance of multi-stakeholder collaboration in leveraging gender equity through integrating
SDGED on a national level. The roles of educational institutions and governments in driving policy
reforms and promoting awareness and advocacy for gender equality and sustainable development
will be discussed.
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Panel 12: Comparison, Competition, and Sustainability: International, Regional, and Local
Experiences in Education

Building a Diverse Sustainable Development Goals (SDG) booklist for Children.

Rhoda Myra Garces-Bacsal, Najla Mohamed AlOwais, Noora Anwahi, & Mariam Al Jaberi, United Arab
Emirates University

This presentation aims to provide an overview of deliberately-curated outstanding diverse picture-
book titles published in the region and around the world that feature the 17 United Nations
Sustainable Development Goals (SDGs) as well as three additional themes (imaginative and creative
play, the celebration of the UAE, and family bonds). The process of curating the picture books was
undertaken through library visits across the Emirates, and by analyzing the content of picture
books in relation to the aforementioned themes, as well as specific content, and illustration
analysis. This timely project also goes in line with both the UAE’s declaration of the year 2023 as
the year of sustainability, and the UAE hosting the COP28 summit.

Innovative Pedagogies for Sustainability
Mark Baildon & Emma Pearson, United Arab Emirates University

The 2023 IPCC summary of climate science for policymakers reported with very high confidence
that there is a rapidly closing window of opportunity to secure a livable and sustainable future for
all. This window of opportunity requires transforming education systems to prioritize climate
action, equity, and just transitions toward sustainable futures. While the U.N. SDGs have been a step
in the right direction, and U.N. Conference of the Parties meetings have set goals making many
promises, much more needs to be done. As Anayatova et al. (2022, p. 11) highlight, “Despite
booming policy declarations and deafening science alarms, we have yet to see the radical change in
the existing systems and institutions, lifestyles and behaviors, and mindsets and hearts” necessary
to address climate change and create more just and sustainable societies. This panel presentation
shares a framework for innovative pedagogies to help educators address sustainability challenges.
The framework is based on guiding principles to ensure curriculum and instruction are: a) rooted
in local context, cultures, and values; b) focused on developing student agency and opportunities
for environmental-civic action; and c) grounded in imagination and creativity. The panel will share
pedagogical approaches grounded in these principles that are innovative because they challenge
the status quo of prescribed curricula and teacher-centered instruction that aims to prepare
students for academic achievement measured by exam scores. It reinvigorates schooling and
classroom practice with a deeper sense of purpose to help learners develop their full potential, be
able to contribute meaningfully to society, and create a shared future focused on wellbeing,
sustainability, justice, equity, and inclusion. Through these pedagogical approaches, students learn
to question social injustices, critically analyze current social conditions, and imagine and enact
more just and sustainable futures. The innovative pedagogies the panel will share include: arts-
based prompts that require students to exercise their creative and imaginative capacities; place-
based pedagogies that connect students to their communities and local ecologies, and emphasize
ecological literacies; intergenerational pedagogies that engage students in traditional wisdoms; and
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story-based pedagogy that encompasses all the above by focusing on stories of relationship,
responsibility, resistance, and resilience.

The Relevance of Science Education - Second (ROSES), An International Comparative
Research Project

Magnus Oskarsson, Mid Sweden University

The Relevance of Science Education - Second (ROSES) is an international comparative research
project gathering empirical evidence on factors with importance for learning science and
technology from a student point of view. (Jidesjo, Oskarsson, &amp; Westman, 2020; Oskarsson,
Westman, &amp; Jidesjo, 2019). The students’ interest, commitment and learning are
interconnected. They are developed in dialectical interplay in a social and cultural environment
where the identities of young people are formed. Gender, social class, and ethnicity become
markers in the creation of identity and in the formation of groups. Attitudes, values and behaviors
that influence ways that students take an interest in and which choices they make are formed in
such groups (M. Oskarsson, 2011; Schreiner, 2005). Identity is a social construction and gives
people a sense of “being”, a lens through which they see the social world, and a set of guidelines for
ways of “acting” (Yep, 2016). However, identity is not only an individual process. Instead collective
identities are central to human interaction, and if we are to understand them more fully, we must
regularly incorporate them in research (Hosek &amp; Soliz, 2016). Roses use a common
questionnaire, and we will present comparisons between 15-year-old students’ opinion and
willingness to engage in science from a wide range of countries. One important result is a low
interest in science from student in high developed countries in Europa and Japan, compared to
higher interest from student in Africa and other parts of Asia. This has implication for all countries
striving for modernization and for recruiting more students to STEM education and to STEM
occupations.

Sustainability of International Joint Universities: Implications from the German and
Japanese experiences in Egypt and Turkey as they Relate to Oman

Takao Kamibeppu, Fukuyama City University

The international joint university (IJU) (or bi-national university) is an emerging form of
institutional mobility. IJU is defined as “an HEI co-founded and established in the host country
involving both local and foreign sending HEI/providers who collaborate on academic program
development and delivery” (Knight & McNamara, 2017). The extent of “jointness” of [JU is wide, and
there is no monolithic model in the engagement of HEIs and governments, either in provider or host
countries. This “jointness” is a key to IJUs’ sustainability for which the differences between provider
and host countries need to be coordinated in terms of the academic culture, governance style,
decision-making processes, faculty’s roles, academic freedom, university autonomy, among others.
In the Middle East & North Africa, and the Gulf, Germany has been assisting the German University
in Cairo and the Turkish German University since 2003 and 2013 respectively. Additionally, the
German University of Technology in Oman and the German-Jordanian University have been in
operation each since 2007 and 2005. Japan has been supporting the Egypt-Japan University of
Science and Technology since 2011, and it is planning to open the Turkish-Japanese Science and
Technology University this year. All these institutions are categorized as IJUs. This presentation
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identifies the lessons and implications to the Oman’s IJU from the exploration of “the best mix”
cases of the ideas and approaches between provider and host countries for ensuring the sustainable
operation of German and Japanese 1JUs in Egypt and Turkey. This research employs the concept of
“educational lending and borrowing” in which collaborative [JUs are good examples. Data were
collected in Egypt and Turkey between 2022-23 by conducting semi-structured interviews at
government agencies, donors, and higher education institutions, and by reviewing their reports and
documents.

Does E-governance Rhyme with Good Governance? The Case of Higher Education’s E-
Readiness for Blockchain

Mounia Drissi, Mohammed Bin Rashid School of Government

Since 2018, leading universities such as MIT, Harvard, and Berkeley have adopted blockchain
technology to streamline their services as did the University of Dubai, which now uses it to certify
its academic degrees. In principle, blockchain could bring effectiveness by securing existing online
educational services, enhancing financial inclusion for students and guaranteeing accountability via
transparency; all features of good governance. However, while it translates well to limited
operations; could it be implemented for governmental oversight, licensure or review? In this paper,
[ attempt to answer this question by evaluating whether the external governance of higher
educational institutions (i.e. state-university contracts) translate into blockchain's rule of code. As
an unexplored topic, I assess three distinct contractual tenants (i.e. public, branch campus and
franchise) on how they can be affected by the regulability of blockchain interactions. The purpose of
the paper is to scrutinize the adaptability of polycentric technologies’ to existing higher education
systems and steer the discussion toward a model of good e-governance within this sector.

40



dijlinl Gupll drsll dlenall dxilell 4gaill
alan aldlpog dinlle walaal:pliiun pyleli gai

THE 10TH BIANNUAL GCES SYMPOSIUM
TOWARDS SUSTAINABLE EDUCATION:
GLOBAL GOALS AND LOCAL CONTEXTS

Panel 13: Transformative Education: Critical Teaching, Policymaking, and Research
Practices

Critical Analysis of KHDA and ADEK School Evaluation Data
Emily Winchip, Zayed University

School evaluations are conducted each year by the Knowledge and Human Development Authority
(KHDA) and the Abu Dhabi Department of Education and Knowledge (ADEK) in the United Arab
Emirates. The UAE has one of the most privatized systems in the world with most children enrolled
in private schools, many of them for-profit. The schools are visited each year by a team of
inspectors rating 93 items in Dubai, 117 items in Abu Dhabi, and assigning an overall rating to the
school. KHDA and ADEK communicate school evaluation reports with an emphasis on the overall
ratings to inform parents and give feedback on the school’s learning environment, but serious
financial consequences are also embedded in the process as the overall rating is used to allow (or
disallow) fee increases in a system of primarily private, for-profit schools. Using Rasch analysis, the
data have been analyzed for unidimensionality as well as the relationship between the items and
with the overall rating. KHDA and ADEK have published little information about the instrument
development or quality control procedures for their ratings or the individual items. The initial
findings relate to only the Dubai data and find that not all of the items are related to the overall
rating and that the overall rating is the most severe, rather than a summary of the other ratings and
that many items. The final paper will include the ratings for all 215 schools in Dubai and 185
schools in Abu Dhabi for the 2022-2023 school year.

Challenges in Implementing Student-Centered Learning in Schools in the United Arab
Emirates

Mary Vayaliparampil, American University in Dubai

This paper will be based on a proposed study to be initiated in June 2023. The study is a qualitative
examination of the challenges in implementing student-centered learning pedagogy approaches
Inquiry-Based-Learning and Problem-Based-Learning in schools in the United Arab Emirates. The
data collection techniques to be used are survey, interviews, and document analysis. The data
sources include teachers, school management officials, government officials, and teacher trainers,
and documents. The sample will include two teachers from American curriculum schools, two
teachers from French or Australian curriculum schools, two teachers from national curriculum
schools, four school management officials, two government officials, and two teacher trainers. A
thematic analysis of transcribed interviews, survey responses, and documents will be conducted to
examine the data. At the time of GCES 2023, the pilot study is expected to be completed. The pilot
study will involve interviews with one teacher from an American curriculum school and one
teacher from a national curriculum school in the UAE. The findings of the study in its entirety will
assist school managements and the Ministry of Education to design services for the training and
support of teachers in implementing student-centered learning. Presenting the paper at GCES 2023
would also provide the Principal Investigator with an opportunity to generate financial support and
recruit participants for a more comprehensive examination of the problem.
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Supporting Schools, Educators, Students, and Families in a Transition to a Four Day Week
Ted Purinton, Sharjah Education Academy, Ahmed Shaban, Sharjah Private Education Authority

The Emirate of Sharjah transitioned to a four-day workweek in January 2022. To support schools,
educators, students, and families in this transition, the Sharjah Private Education Authority (SPEA),
a regulatory body, conducted various stakeholder surveys in January 2023. The results of these
surveys have provided SPEA with a clear set of indicators on satisfaction and challenges, related to
such aspects as productivity, family financial impact, learning, work-life balance, wellbeing, health,
and school operations. The results of the surveys will be reported publicly to all relevant
stakeholder groups in May 2023. The results will provide insight into the ways in which schools,
families, and educators have responded, both positively and negatively, to the changes. For
example, insight on family dissatisfaction with school response will provide avenues for SPEA, as a
regulatory body, as well as its sister organization, the Sharjah Education Academy (SEA), a training
organization, with specific steps that may be taken to provide assistance and support to teachers
and school leaders. This presentation will briefly cover some of the main findings from the surveys;
however, and more importantly, it will offer a theoretical account of the ways in which the Sharjah
findings differ from the global literature on reduced time in school schemes. This paper will provide
a theoretical view of key issues and will identify the areas in which the data collected by SPEA from
various Sharjah educational stakeholder groups can be further explored, such that SPEA and SEA
may offer more targeted support for overall educational outcomes improvement. With global
interest across all sectors in reducing the work week from five days to four, particularly prompted
by the recent experiment in the UK (Autonomy Research, 2023: The results are in: The UK's four-
day week pilot), in which there was no productivity loss among 61 private firms, it is imperative
that educational researchers and regulators understand how the Western literature can have either
positive or negative impact on policy borrowing across Western, Middle Eastern, South Asian, and
Eastern cultures. This paper provides early guidance to policymakers, practitioners, and scholars
on these matters.

Educational Policy Making in the United Arab Emirates: Borrowing and Learning
Ali Ibrahim & Fatema AlAttar, United Arab Emirates University

Globalization has posed fundamental ramifications for almost all educational systems around the
world as national educational approaches have been increasingly conditioned by global forces
(Carnoy, 2016). As a result, similar educational policies and practices can be witnessed in various
regions of the world, despite the extreme cultural and economic disparities among them (Verger et
al,, 2012). This has increased the concern about the relationship between the local and global forces
and the role each of them plays in developing educational policies and adopting “best practices” in a
certain country (Ben-Peretz, 2009; Steiner-Khamsi, 2016). This study aims at providing deeper
insights into the intricacies of educational policy making in the United Arab Emirates (UAE), by
exploring how this process is reconciling UAE’s global ambitions of becoming a “first rate”
education system and a local context bound by culture and traditions. More specifically, this
research aims at understanding the current process of K-12 educational policy making at the
federal level, exploring the role of policy borrowing and learning (Raffe &amp; Semple, 2011) in
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this process, and identifying issues and challenges policy makers face and how they resolve them.
This research will be qualitative in nature as data will be collected through interviews with
participants who are engaged in the policy development process, along with documents analysis of
policy examples and drafts, and participant observation at federal-level educational policy-making
meetings. The results of this study will add to knowledge about educational policy making and
learning and they could provide practical implications for the UAE on how to develop educational
policies that balance global demands, country aspirations, and local context.

Transforming Education through Expatriate Critically Contemplative Teaching in the UAE
Shytance Wren, University of Maryland, College Park

Expatriate teachers in the UAE come from diverse backgrounds and are educated in a variety of
educational systems that are inextricably linked to values and beliefs acquired through
enculturation. This diversity creates both opportunities and challenges in Emirati student
classrooms, where their enculturation processes and life experiences may differ. This session
introduces the Critically Contemplative Teaching framework, a transformative approach to
education in expatriate teaching settings. The framework builds upon the foundation of Culturally
Responsive Teaching (Gay, 2000) and Culturally Sustaining Pedagogy (Paris, 2012) but applies a
critical perspective that cautions against using these frameworks as surface-level or tokenistic
approaches that simply incorporate cultural elements without addressing deeper issues of power,
equity, and systemic oppression (Evans et al., 2020). The framework encourages teachers to move
beyond a superficial understanding of culture and to critically examine their own values,
philosophies, and teaching approaches. Central to CCT is critical self-contemplation, which goes
beyond self-awareness by involving a deeper level of reflection and introspection, where teachers
engage in a continuous process of examining their values, philosophy, and the broader context in
which they teach to help address power dynamics and systemic oppression within diverse
education settings. By integrating CCT, teachers can recognize and challenge any disparities or
inequities that may exist in the classroom to contribute to an inclusive and equitable educational
environment. This session invites participants to engage in dialogue centered on the potential
impact of CCT within the expatriate teaching context to foster group contemplation and knowledge
exchange.
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Panel 14: From Students to Emplovees (or Dropouts): Institutional Factors Influencin
Employability in the UAE

Effect of Flexible Work Options on Job Performance: An Empirical Study on Academic
Expatriates in UAE

Rosemol Pappachan, BITS Pilani Dubai

Purpose - Academics' struggles to balance work and other facets of their lives continue to be
challenging. This paper aims to consolidate research on job performance of academic expatriate
and flexible work options with theory of work adjustment as a theoretical foundation, to propose a
model that focuses on how flexible work impacts work related adjustment and job performance.
Using the mediating effects of work-related adjustment, the study intends to assess the influence of
flexible work options on the job performance of academic expatriates in UAE.
Design/methodology/approach - This study provides a conceptual analysis and a review of the
literature to explain how flexible work options lead to work related adjustment and job
performance of academic expatriates in UAE. Findings - The paper offers a model that can be used
by higher education institutions to improve the work related adjustment and job performance of
academic expatriates. Due to increased competition, organization now understand the value of
employee performance and happiness, and they are building their human resource capital to
compete in this global market. Flexible work schedules are intended to meet employee needs, and
theory of work adjustment has demonstrated that better adjustments are possible if
correspondence is attained. Implications - This study's observations and findings can offer
strategies to enhance the job performance of academic expatriates. This study will also contribute
to academic expatriates’ community and international human resource management (IHRM).

Three Perceptions of Public Good in the Arab Gulf
Dana Downey & Esraa Bani, NYU Abu Dhabi

Most universities imagine themselves to be adding value to the world, yet policymakers, educators,
and administrators alike persistently contest what value is added, debating what the “public good”
of higher education is (Calhoun, 2006; McCowan, 2019). The concept of ‘public good’ itself assumes
a particular public and a generalized good, avoiding analytical problems by resorting to abstraction
(Long & Woolley, 2009). In Arabian Peninsula, we glimpse a different picture. The first university in
the Gulf Cooperation Council (GCC) was established about 60 years ago. The higher education
system grew up here alongside a rapidly expanding expatriate population, a burgeoning monarchy,
and dramatic growth in income. Since 1980, the average GDP of the GCC has grown at a remarkable
4.9% annually, and the population exploded from 13.7 million to 51.5 million, primarily the result
of a migrant workforce that went from being a small proportion of society to an overwhelming
majority (World Bank, 2021; Gulf Labor Markets, Migration, and Population Program, 2016; Al
Najjar, 2006). This presents unique questions about who the public is in societies where the
populations can be up to 88 percent non-nationals (Gulf Labor Markets, Migration, and Population
Program, 2016). Governments have been swift to diversify oil revenues with ambitious plans for
the transition to a knowledge-based economy. This session will review global and regional
literature about public good and higher education, highlighting three key orientations that present
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themselves in the GCC context: Human Capital, Universal Needs, and Equity/Access Orientations.
Keywords: public good, Arab Gulf, higher education, human capital, sustainable development.

Career Preparedness and Higher Education: Examining Youth’s Expectations and
Perspectives Towards Employment in the UAE

Dr. Seungah S. Lee, NYU Abu Dhabi, Janaan Farhat, Al Qasimi Foundation for Policy Research

In our study, we examine UAE youth’s values and preferences for work and the workplace. Drawing
on interviews with non-Emirati and Emirati youth, the study reveals key factors influencing their
employment decisions. Flexibility in the workplace, opportunities for growth, and a supportive
environment emerge as critical considerations. Additionally, the desire for meaningful, purposeful
work transcends financial compensation. Emirati and non-Emirati youth exhibit nuanced
differences in their priorities for work and the work environment. The study finds that Emirati
youth are more likely to prefer work closer to home and work environments where there is
lenience and flexibility in terms of management style compared to their non-Emirati counterparts.
It also finds that non-Emirati youth value such an environment for goals of career advancement and
financial stability as opposed to Emirati youth who value supportive, developmental environments
for reasons of personal development and purposeful work. Understanding these distinct motivators
is essential for organizations seeking to attract, engage, and retain young talent in the UAE's rapidly
growing economy.

Exploring University Dropouts in the United Arab Emirates
Sumaia A. Al Kohlani, United Arab Emirates University

Despite the clear personal and social benefits of university completion, university students across
the globe struggle to remain in school and successfully complete their degrees. So, the primary
objective of this study is to understand why students reported dropping out of a large public
university in the UAE, and how these reasons differ between male and female students. We also
sought to understand how overall academic experiences differed between male and female
students, and whether different variables mattered differently for men and women. We surveyed
468 students who withdrew from one university in the United Arab Emirates without completing
their degrees to understand their academic experiences and reasons for leaving. We also examined
differences across male and female students. In terms of academic experience, we found that having
children, friendships, and satisfaction with counseling services are important for male students to
have a positive academic experience; in contrast, instructor support, satisfaction with counseling
services, and agreement that university classes helped students learn are important predictors of
females’ positive university experience. Further, whereas male students are more likely to drop out
for financial reasons, female students are more likely to drop out due to marriage. The study
highlights the important implications for the services that universities provide male and female
students alike and provides possible solutions to reduce the rate of students dropping out among
both genders.

45



dijlanil dupll dialsll drenall dpiilell Agaill
auan alaluwg dnlle wilalpliiun pyleigai
THE 10TH BIANNUAL GCES SYMPOSIUM
TOWARDS SUSTAINABLE EDUCATION:
GLOBAL GOALS AND LOCAL CONTEXTS

How do International Students Experience Finnish Teacher Education?
Kai Markus Talvio and Lawrence Meda, Sharjah Education academy

Teacher training is a key to development in education and fostering students’ positive learning
experiences. One way of promoting the good quality of teaching and learning across the globe is by
creating international partnerships between operators in education. International collaboration in
education fosters best practices that can be applied and localized in national context and thus,
improve the quality of education. Education in Finland has drawn international attention recently.
Finland has been successful in international comparisons of the school quality. It has also been
nominated six times as the happiest country in the world. However, the main reason for the interest
of the education export has probably been the Finnish localizing process which always includes
tailoring the core curriculum for the needs of local education. The present study investigated the
professional development on the quality of teacher learning in Finnish teacher education program
in the United Arab Emirates. Altogether, 13 in-service teacher students’ reflection papers were
analyzed from two courses, namely Introduction to human learning and educational psychology
and Social and emotional learning. For this purpose, classification of students' learning descriptions
was carried out based on Gibbs’ reflective cycle (1988) and Vermunt's and his colleagues' (2019)
theory on Application oriented learning and Meaning oriented learning. Finally, students’
descriptions were looked at from the perspective of course learning outcomes. Preliminary results
indicated that students experienced both surface level and deep level learning during the courses.
Reflections of students' learning and course learning outcomes coincided quite well with each
other.
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Panel 15: Cognition, Connection, and Wellbeing: Examining Child, Adolescent, and Adult
Growth and Development

The Impact of Music on Learning and Wellbeing
Nahla Alsyedwaheed, Emirates College for Advanced Education

Music can have a positive impact on stress levels and cognitive performance (Epperson, 2020).
Concurrently, subjective wellbeing is an area of global interest that involves life satisfaction,
positive & negative emotions, and mood (Bloch-Jorgensen et al., 2018). Listening to Music can alter
experience, cognitively and emotionally, influencings wellbeing through emotional regulation and
reduced stress (Epperson, 2021); along with an increase in positive feelings and a decrease in
negative feelings (Krause and Davidson, 2021). Additionally, music can lend a helping hand in every
student’s educational journey, for background music, whether instrumental or with lyrics, can
affect attention and performance (Du et al., 2020; Giroux et al., 2020; Lehmann and Seufert, 2017).
Although music has been found to have a positive impact on wellbeing and learning, research is
lacking in the Gulf region and specifically in the United Arab Emirates (UAE). The current study will
investigate subjective wellbeing in adults and children, while also looking at specific areas of
children’s academic performance. Using repeated measured ANOVA recent findings from the adult’s
investigation illustrated that music had an impact on their subjective wellbeing. However,
investigations related to children’s wellbeing and academic performance are still ongoing. There
are constant developments in the UAE related to education and wellbeing, therefore, if the current
findings show an impact of music on wellbeing or academic performance then it may be beneficial
to highlight these findings to the related ministries in the region.

Metacognition and Adolescents' Performance
Yusra Salem Saleh Alsaedi, Emirates College for Advanced Education

Metacognition, the process of monitoring and evaluating one's own performance, is fundamental
for effective learning and involves self-regulation, a higher-order executive function of the brain.
Self-regulation develops rapidly during middle childhood and early adolescence (Raffaelli et al.,
2005); adolescents and young adults with higher self-regulation tend to display stronger academic
achievement (Muniza & Nagina, 2019) and interactions with others. The United Arab Emirates
Vision 2021 has education as its foundation, both explicitly and implicitly. Vision 2021 consists of
aspirations for citizenship, a spirit of enhanced educational attainment, and a knowledge-based
economy driven by innovation, research, science, and technology. Through the National Agenda,
the UAE government focuses on academic performance but also inspires values of social
responsibility and community service among students (Al-Taneiji & Al-Junaibi, 2020). Gaining a
better understanding of metacognitive self-awareness in adolescents could help support their
learning along with the development of a sense of responsibility for themselves and for others.
indicate Self-regulation, sleep patterns, and metacognition were investigated in adolescence.
Findings indicate an association between metacognition and assessment of risk in adolescence,
along with an association between metacognition and sleep habits. Evaluating the link between
metacognitive awareness, self-regulation and sleep, can help us to better understand how students
take responsibility for their own performance in assessment of themselves and in external
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assessments. This has implications for teaching and learning, by helping to design activities that
consider the association between student self-regulation and performance.

Perceptual Learning and Perceptual Enhancement: Research Basics and Examples

Helen Abadzi, University of Texas at Arlington, Ray Langsten, American University in Cairo, Fatma
Abdel Khalek, American University in Cairo

Worldwide, methods teach reading by focusing on matching letters or words with sounds. No
attention is given to the process of recognizing shapes in a script and differentiating them from
each other. Learning to perceive shapes instantly and accurately is the first and most important
reading step. Psychophysics research shows that characters in a script must be taught one by one,
with much emphasis on individual practice. They must initially be large and sufficiently spaced
from each other to facilitate the recognition of individual letter features. Perceptual learning in
some respects binds letter features with invisible links, enabling the recognition of partial or
calligraphic shapes, given practice. The first part of the presentation will outline the research
underlying perceptual learning and offer examples of perceptual enhancement, particularly related
to Arabic. Many countries in the world use languages that are not native to certain children, and the
children may not speak them when they enter school. This may mean that many students may
know neither the language nor the script, and they may delay in both. However, human children
have evolved to learn language orally, and auditory perceptual learning is an important function.
While certain languages, like Malay, are easy to learn, through communication, most others have
inflections that require minute distinctions and patter recognition. Children who only hear a
language in school may benefit from memorizing conjugations of nouns, verbs, or pronouns in a
standard order that enables the brain's predictive capacity. The second part of the presentation will
present the research on teaching languages for school use, particularly focusing on auditory
perceptual learning and encoding into implicit memory, particularly related to standard Arabic.

Sustaining Fathers’ Wellbeing through Shared Parent-Child Reading
Kay Gallagher & Sumaya Saqr, Emirates College for Advanced Education

As the traditional role of fathers continues to evolve to encompass more expanded versions of
parenting, this paper reports on preliminary findings from a research and development project in
Abu Dhabi that sought to increase fathers’ involvement in their children’s development as readers,
while building their own sense of competence and wellbeing as parents. Parent-child reading has
not traditionally been a feature of Emirati family life (Barza & von Suchodoletz, 2016), yet fathers’
involvement in early literacy development at home has been found across multiple studies
internationally to be positively correlated with children’s literacy development (Fatherhood
Institute, 2014). In this project, fathers of kindergarten-age children were provided with selected
high quality, appealing children’s books to read with their children at home, and were equipped
during workshops with simple, research-proven techniques for effective parent-child shared
interactive reading. Fathers’ sense of wellbeing was measured before and after the intervention,
and participants’ perceptions of reading with their children were also gauged through a survey,
voice note journals, and focus group discussions. Findings from the study point to an expanded role
for parent education and contribute to the development of a sustainable early literacy and family
wellbeing ecosystem for the UAE and the region.

48



dijlanll dupl drulsll dienall = ﬁ]-ﬁ.lLDJIﬁg:.iJl
alan aldlpog dinlle walaal:pliiun pyleli gai

THE 10TH BIANNUAL GCES SYMPOSIUM
TOWARDS SUSTAINABLE EDUCATION:
GLOBAL GOALS AND LOCAL CONTEXTS

S olile alail) B g oiil) g Adkilall g (PMAY) 116 Al

UA‘”GOM\ a.a.ale..\:@b‘ﬂ (533@5 e @l priall u'aa..g‘\ﬁﬁs‘gk,ubﬂ }fjjleima#é\ﬁ\
w}gﬁ'dwf drals ‘éffL:J/ Laolf ve lga

a3 Aa 50 0 6S5 e o Jaad Lol Tada elly ¢a3)Al o 52 5 3 jal) Aleld Caeat (8 agudd Al &) gall C (e Sla3DU dmslall o
Lol dga 5 g e sl XS ¢ Loyl Y1 5 A shunally alaia ¥l 5 (5 sfilly alaia ¥ g (pudilly A8 ;Jia Alld g gl Gad o Aadlal)
3y cdapall dga 55 SV Ll ( A8Mal) dapila raat ol 43) W) il dpadd ilaws (g0 Ao 5 G sLalS SlaiDU Apmdlall
(5 s ole Copml )l 2l i 3 (e el 51 Il Tl Ll (e el iyt AD Tl g g a5
n 4B 5 Tapall S ey JlaiDl Aunlal (5 s 3 G5l e el oY) (553 Fulls o) Jauall S gy Sl Al
L (100) cre &S diae e jall e ja) o3 3o ¥ (553 itk (gal (o yuaal) - S jall- Bl g i puiall) &yl
slaie ] 3 Ayl Calaa) il s, ae Aiabs (sl Ul Faala 3 (ppniall (A peadd) — ZS jall) FEeY) (g 53 Hulla (pa dlla g
A (338 agns pde ) Ayl gilis o jelal Jasall S 5e ke s DU umdlall (e Lt () Aokl 5 s sl crgial
(U pellal sl S 5 6 Ailant A3 €3 (g 8 gm s Sl Amblall L FEeY) (5 53y clillall 5 LUl (s Liliaa)
e (385 iU dmdlall g Tl S 5e Gilian) A0 (3558 253 5 pae ) i) Ll XS ¢ o bl Jasall Slaa ST ES
e 22 g AN g Al Jaa gill a3 L g gain B piliil) AZELG il g ¢ ABleY) @ 53 e (385 Ailian) AV 1D (3558 3 ga g5 (uial)
Cila yiaall g a6l

Aabdas Adn g Al 3 — Aol ial) Apadil) 3 50 g grabeail) o s 35 O Al Jlay) Apantart) aliall 8 AENAY) 4y )
il gadl ¢ 3 sill o) drals ¢idaiio g0 ) i

Allxl 3 gan a5 Adlial 55 48 sia oz lla Gl g oy () ol g ol tiasall paiil) il sia anf (pe TEMAYT LS slad) 225
el 5 AENAY) e shaiall e Al il 535 (a0 51 Lag (e U JEY 5 o sl SN sl Jha 8 dals i qay JAY) g
g ddag il rall 3 gaall jltie) @5 ane Jelill s LAY ae doal il 5 Jbai¥) ddee Jews s AT dga ey claciaall A
JULYI adlad (33 5 e @lld 5 cGaallall aDlall 5 (Y1 (G g dalaiosall dpaiil) Jaad 3,855 (jlasal 43S sl 5 05l 3MAl Hlaiay)
o=V DS s Jua¥) Ay il Aals slaf dpagleil) zaliall juied Cum chageall BMAYL adll e asaclis Al Cojleall 5 < jleall
O D) g dne (ilaill 5 JAY) 6l Jinl o agdl )8 3y a3 5 aginadd oliy s Apnainall agilill (8 agadd (Al adll fans yi 5 agal
(2030 Aelxicsall Lpaiil) Adad Calaal pe odlati AENAY] Ay jill anadia dpaglad malie slaic] 35k e V) &5 Y &lld ) J sea )
Basiall 4yl ol HLaY 1 A o Jand caniall 138 8y calladl (lal sall 5 3 53l oliad dala 311 5 Lol US ) adail) dabias) < yie ] S
(A5 ALY Coshal) 203 ) dea g0 EIAY) A il o S5 55 dpaalet galia alaie) A (e wilail Aalxia) (383 e
Ol gl ad e i & oL 5l Led ABAT S sl CLuiS) Jaf (e 431 lea (a5 4S lae Jidall L i Al Al al)
el (5 sinall Ciun g ) Al jall Caags Ao giie S 5 Badaie by 5 AdliA Cilyuia auad < jleY) Ao () 5 Lald a0l
(e Al )l aaiad aglaill 5 A il 3 5) 55 o sk (e Adinal) (SEN Chuall (Bl da gall QUSH Jidat YA (e AEDAY) 4y il 3ol
QLS Ly sy ) gaaall (g A b Aiaatall ilaall s YA ) HA00Y G o) saapnadl A Ll 5 ¢ sl dia sl gial)

49



dijlanll dupl drulsll dienall = ﬁ]-ﬁ.lLDJIﬁg:.iJl
alan aldlpog dinlle walaal:pliiun pyleli gai

THE 10TH BIANNUAL GCES SYMPOSIUM
TOWARDS SUSTAINABLE EDUCATION:
GLOBAL GOALS AND LOCAL CONTEXTS

(e Al ) Apialal) g e Laia) e WSl cliyiuat Jga Adlidal) SR cilga g g Aaad) c y glal

A sladl ae 35 (s pm¥) eVl sl s A g pasall 5 Al ) ALl lie 38 8 ) S 1) 50 pilalall y Lo Laia Y] Clolisl) Canli
daall (J3ll 5 il Lo grall (ga 2l 5 ¢ Aklall I apdaiil) 8 Laabusall 5 ¢ duanill s SV saill sy o lag))

i laanill (e day zgill 8 CODAY) 138 Lelindi 5 Ly ya3 408 5 Al LS (e dae a5y Y @l ma g ) 3V (sl Al
alaill e liS ) 5,k oadal) (s siall e clul jall Jsf (e s Aul 5 el el ¢ siald) 6l Cua Al & sanll 4al 53
siblall g elan¥ alaill clela€l Al 5 aaleal) @il Aa )y e oyl Cidon Cum ¢ G fialll ale Cuen ikl 5 elaay)
a5 ¢ anall dia sl eiall () gialill aadil 5 ol 58 Aadla ey lae Akl o) aledll (e AU AEa) G jlae S
siblall s e laia¥l s SV alaill Jal (e () glail) dadaia 4l )2 A3l (CASEL,2021) ¢«leliS (5) (o i 5S35 (palaall ¢
pxdial Lai ¢ (A g panall ol )5l SAS1-CEMR) C jlga e laial) o l-Alall 5 oY) — I e ) a1 e (43) 5

plall 8 dpdlalall g dpe Laia V) il jlgall dpaiill 5 (ala®8Y) () sladll dalaia 4l )2 Alsind ) sialill (Kankaras,2019) ¢kl

Ao oSy (Y - sbaill -0 AY) ae Jaladll - alalall asdasill algall e)af): 8 T 1di5e (30) 5 «leliS (5) (e i oS
Dlla g 48 5l Jladi s Al o i 5 Jlad il 408 A8lal) ey AadUa 5 Lia (936) 5 ¢ dalaa 5 Lalas (380) (e Al 2
b T slay s 8 S Ay ailS ablally e laia ¥ alail) el pralaal) @B0Y ZLISH A ) o Al jall il < yedal s ¢
Beli€ b uiall yial b ibalall g oo laia¥) aleil) Cile S paleall @Dlial 4 ) (8 dlian) AV ld (3558 20 53 LS ¢(2.95)
=l alail) el paleal) eDlial A ) 8 dilian) AYS I3 (358 2 68 Y Lai ¢ clalaall bl e lainl) e )
iblall 5 e lain¥) alail) il LS Atlall @DieY 4 A jall of Al jall il o jedal Laiyy 3 uad) ol g puiial (5303 Silalall
L ikalall 5 e lain ¥ alaill cule il Akl @) A 50 8 dilian) AV €13 (3558 aa 55 ¢(3.70) (sboen Jans giag 5 ¢3S CilS
alail) Cule it Al eDlial A 8 dilian) AIVS 3 (358 2a 55 Y Ly ¢( QL) ELY) allial ASH da all 6 Guindl piid
Jandl (3555 A il ol sall e andedll g 4 5305 ) 5 i () Al ol G gl 5 yandl jiial la ibalall g e laia)
Lo Y1 5 dpnainal 5 dpadail) il sall aan il ) Caags ) abalall e laia¥) aledll mal 3 e <) pualaall s,

Zlal) dihia b cibaail) g claladl) saudeill 3 zledy) g CiliaiY) g £ giill g s
Cyr 5 - el S 4 g il Crgaall s pod) S pall S i) yibas dene

el wlaill & gom g0 Jas 38l (Inclusive Education) iz g allall Jga (8 aadadll o g Gaaigall il (e 2l Y plaialy
cainall ol Aalll o ¢ 8yl Q) sl cuindl sl el e il G ey ¢l puaad il e adedll o Tase o adlaldl agladl
Claalaall 5 35 sall (o e b Tanall 138 2S5 a3 28 5 oaliaBY) 5l elaia¥) gl ol AlleY) ol dpaall Al ol dpsal)
el 8 lasy) aay s A sall @l yai5all g (inclusion in education) sasiall sl ddad i sl I Coagll duuli) aalial g
araall Ll (e alaill a8 5 3e s aeall Jalill 5 Caiaiall 5 dadl alaill sl xan 31 ¢2030 alad dolxiosal) dpaiill”,

Al Ay i) I 5 ot IS e caala) aaledll (oolie (33 8 A sale 1 s B Gl i) gl g0 iy il
Opmsial) s B slasal) Gl s cgpanll aslaill ) J el ymunl Asal 1) Cilis slaall s il g ka5 calaill 881 glusall 5 zLadD
Alia J1 55 Y elld o at ) e g aleill w5 Gaund g asdeil) 53 o ol Y1 5 capledll 8 Al Y 5 53 JilaY) zlad) 5 canlaill b
(sl sl Fpaiill ) 5l Cong) dalin w333 (g gl Js0 S S Lgale 38 53 ity 3 cilpasall 5 <l gadll (any
2030 ple Jsa malaill,

k_\JlA‘;J6#}‘@JM\‘5UM\X‘WW@GH‘J}JL@S&A&MQBM\&G;M‘m&!hJ}nwa_’
e dsan (553 Jsad Al Gl (e 2all g dralall dadeil) alaill gas Jsaill 2 seall (o 2 3 () Zlind ) Gl saldl paas
) Sl ladas i) cldaliall 5 el ) e Aale daad 38 ) 5l w25 Co gy el ALLS dpaglad Ay 8 2 ala3 e JilaY)
Ay i) i 3 gga ) 8 celime YT Jsall 8 aaladl aaledll s jlaa s Cilans s Ol 8 i) J gl 59 531 & ganll
aslacl) g Uad 8 Al iaal) Dl Colaal 3iail Lganas 3 eliac V) sall ae ol i) Jgal o jall,

50



dijlinl Gupll drsll dlenall dxilell 4gaill
alan aldlpog dinlle walaal:pliiun pyleli gai

THE 10TH BIANNUAL GCES SYMPOSIUM
TOWARDS SUSTAINABLE EDUCATION:
GLOBAL GOALS AND LOCAL CONTEXTS

Day 3: Presentation Abstracts

Panel 17: Centering Student Experiences: The Influence of Interest, Attitude, and
Environment on Educational Outcomes

Exploring Factors Affecting Student Interest and Attitudes Towards Science Education
Noor Alhaj Ibrahem, Mid Sweden University

Science education is crucial for students to comprehend the role of science in modern society and
make informed decisions about their future careers. To gain insight into students' attitudes towards
science education, the students in the study write argumentative texts, providing justifications
using facts, opinions, and experiences. The project examines students’ perceptions of how gender
affects students' ability to learn science, their interest in science subjects, and whether they see
science education as a way to develop the world and solve real-world problems. The primary
objective of this project is to identify factors that impact students' interest in science education. The
analysis of the argumentative texts provides educators with insights into students' opinions and
attitudes towards science education. This research can help develop effective strategies to improve
science education, identify strengths and weaknesses in learning, and address issues that may
hinder students' interest in science. As the researcher of a related study, my findings suggest that
utilizing complex social issues in science education can effectively foster student interest and
engagement, while also enhancing critical thinking and decision-making skills. Furthermore, my
research highlights the significance use of negative heuristics in their argumentation and given that
individual differences in core values and intellectual backgrounds may impact how information is
weighed. All the students participating in this study had access to the same information but
weighed it differently. These differences may reflect differences in their core values and intellectual
baggage. To improve science education, educators need to consider students' attitudes, opinions,
and experiences and develop strategies to promote interest and engagement among students.

Supporting the Adolescent Brain for Emotion Regulation
Alaa Al Ameri, Emirates College for Advanced Education, Zayed University

Adolescents often show high emotional reactivity and impulsivity in response to the various
challenges they may encounter, especially as life becomes more demanding and stressful after
childhood. Emotional reactivity and impulsivity in adolescence can affect their current and future
mental health and wellbeing, along with their learning. In addition, parents and educators may
struggle with interpreting adolescent emotions, which could further affect what and how
adolescents develop and learn. Studies in cognitive neuroscience have identified a link between the
development of the adolescent brain and their ability to regulate their emotions. This review
highlights the cognitive processes of the adolescent brain and their relation to emotion regulation,
along with the cognitive and emotional challenges associated with growth and development. It then
elaborates on programs and approaches that have been shown to support the adolescent’s
developing brain and emotion regulation, which could lead to a higher index of emotional
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intelligence and a better quality of life. Finally, we propose an innovative and practical model to
promote student emotion regulation within educational settings.

English as a Language of Inclusion in Higher Education: Narratives from Native Arabic
Speakers in the United Arab Emirates

Sabahet Bruncaj, United Arab Emirates University

This study investigates the impact of adopting English as a Medium of Instruction (EMI) on native
Arabic-speaking students in Higher Education Institutions (HEI) in the United Arab Emirates.
Drawing on the theoretical frameworks of intersectionality, language acquisition, and identity, this
study explores the personal choices, events, and learning histories of Ph.D. students. The study
employs a mixed method approach, combining semi-structured interviews (n=11) and an online
questionnaire (n=91). The results provide valuable insight into how EMI in HEIs can serve as an
ingress into belonging, inclusion, and equity for many native Arabic speakers throughout their
university experience. The findings offer insight into the socio-linguistic demands of EMI in HEIs on
students detailing the expectations and challenges faced when studying under the increasingly
prioritized Higher Education pedagogical standard. The study relays how the aspiration for higher
education in the UAE intersects with the value of the English language, positioning the experiences
for non-native English speakers. The study strives to position the narratives of Higher Education
students in EMI within the theoretical framework of Inclusion, Belonging, Diversity, and Equity,
(IDBE), with an aim to promote the development of authentic practices.

52



dijlanll dupill diaul5ll Grensll Apbloll Agaill
aulan aldlung dnlle mhmi:phmm pueigai
THE 10TH BIANNUAL GCES SYMPOSIUM
TOWARDS SUSTAINABLE EDUCATION:
GLOBAL GOALS AND LOCAL CONTEXTS

Panel 18: Centering Teachers’ Experiences: An Overview of Teacher Training and
Development Opportunities for Sustainabili

A Case Study on Start Times in a Secondary School in Dubai: Possibilities for Implementation
and School Leadership

Yang Yang, University of Birmingham Dubai

Chronic sleep deprivation among adolescents already harms their health and schooling. A growing
number of countries and regions are proving that delaying the start of school is a sustainable
strategy to address adolescent sleep deprivation. With the focus on overall well-being in the UAE,
the issue of adolescent sleep deprivation has also gained attention. This study, therefore, examined
the benefits of a 45-minute delayed start time intervention introduced for high school students in a
Dubai school. The data in the available studies are limited. Many studies focus primarily on the
negative consequences of sleep deprivation and do not provide sufficient detail to describe
potential solutions or interventions. This study builds on the exploration of why schools choose to
use later school start times to intervene in adolescents' sleep deprivation and validate its impact on
adolescents' well-being and academic performance, as well as the essential factors that influence
the measures. It is important that this study used a mixed research approach to make the argument
in the same case, with data obtained from different methods playing a pivotal role in the
conclusions. Further, results from collation and validation are required to determine whether the
findings of this study are consistent with those of other regional studies. Nonetheless, this study
advances the feasibility of delayed school start in the Dubai region and even within the UAE and
provides an effective intervention for adolescent sleep deprivation based on local contextual
characteristics. It provides valuable information for policymakers when modifying school
schedules. The findings also have important implications for school policy development and public
policy and provide research data.

Sustainable Professional Development: What Do Teachers Learn When Belonging to a
Learning Community within the UAE?

Adriana Ramona Saraoru, University of Cambridge

Today’s education focuses on high achievements on league table rankings. The teachers’ learning
needs to keep pace with imperatives organisations set to increase their placement in these
rankings. Thus, different models of teacher professional development have been brought to the
fore. Professional learning communities (PLC), one of such models, is particularly popular in the
United Arab Emirates (UAE). PLCs can be described as global travelling policies, which can be
encountered in the same form in different educational systems, and the United Arab Emirates
presents a unique context for learning in a PLC, impacting the sustainability of the teachers’
professional development. Although much is known about teachers’ learning and development,
research on learning outcomes within a PLC is more limited, especially in the UAE context. This
presentation will share the findings on the teachers’ learning outcomes from an ongoing case study
of a professional learning community in a public school in the United Arab Emirates
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The Role of Students as Teachers in an Effort to Create Education Equity for a Sustainable
Future

Dala Farouki Kakos, MISK

War, economic strife, environmental crisis - at least one of these affect numerous countries in the
MENAT region. When such societal upheaval occurs, children often miss schooling, which was once
a part of their daily lives. Education has been shown as an essential change agent, and is considered
an ideal right and goal for all children. Education accessibility has always proved to be a challenge
for countries in upheaval. More stable countries in the region then have the opportunity to help in
more ways than one - yes, charitable donations of funds, food and medical supplies, and on the
ground medical or emergency support staff is always useful. However, there is a way that
technology and other students can help as well. Students in stable countries can actually teach their
peers in less stable zones or countries, and serve as teachers in an effort to support more education
access without the need for physical infrastructure. This concept is nothing radical, it has been done
already - Cuba did something similar during its 1961 Literacy Campaign and called upon its
children to teach literacy to the (mainly rural) illiterate population. This made the campaign
accomplish its goals quickly and efficiently. Today, we train the trainer so that teachers will teach
their peers new skills. Thus, if students are given the opportunity to teach their less fortunate peers
in the region, disruption of learning in such countries may be reduced. Through my paper, I seek to
highlight the potential role of students as teachers, by teaching other students in crisis-hit
neighboring countries, in an effort to create education equity for a sustainable future. Potential
features and highlights of such a program would be shared, and international or historical
benchmarks would be included as part of the discussion. The potential for change and good from
such an initiative is massive, and I hope this paper may facilitate further development into seeking
it become a reality.
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Panel 19: Leveraging Language: Centering Inclusion in Arabic and English Teachin
Processes

Action Research: A Vehicle for Professional Development for Language Teachers
Sarah Benson, University of Birmingham

The balance of educating global citizens while maintaining a national identity is a pronounced issue
within the United Arab Emirates, a meeting place of tradition and globalization in schools,
businesses and communities. Specifically, the Emirate of Dubai is a hub of international economic
activity and the language of every-day life in Dubai is English, a result of its role as an international
business and education hub that is reliant on foreign-born workers (Cook, 2017). To maintain and
increase knowledge of the linguistic, cultural legacy in the Arab world the Ministry of Education
(MoE) has mandated Arabic language and cultural instruction for all students in public and private
institutions (MoE, 2017). The Al-Futtaim Centre for Excellence in Arabic is supporting this
curriculum through teacher-led action research projects. Empowering teachers to develop and
implement their own solutions is a strategy that has proven to be successful in multiple settings to
create lasting and meaningful changes (Banegas & Villacafias de Castro, 2019; Hine & Lavery, 2014).
To increase the efficacy of Arabic language teaching Arabic and Islamic teachers at two Al-Futtaim
schools were invited to submit research proposals to the Foundation and University in the Fall of
2021. Participation in this pilot program has resulted in increased teacher efficacy, confidence, and
empowerment. This presentation will offer a discussion of the project, completed studies and
proposes future actions to address similar pedagogical challenges to preserve and develop local
linguistic and cultural identities in an increasingly global education landscape.

The Need for Cultural and Linguistic Diversity in OER
Isaac Tabor, Knowledge E

Open Educational Resources (OER) are seen as a key solution to providing equitable access to
learning materials and promoted for the realization and implementation of the actions called for
through SDG4. The most common form of OER are Massive Online Open Courses (MOOCs). They are
often described as the solution to access to learning for the training and up-skilling of young adults.
Over ninety percent of MOOCs, however, are presented in English and use Western-centric cultural
references throughout. A core pillar of adult learning design is that adult learners are most engaged
with content they deem to be relevant to them. This requires content that is relevant both culturally
(in terms of language and references used) and socio-economically. Online learning experiences
have the greatest potential for impact if they are combating a specific challenge faced by a specific
demographic group. Most examples of culturally and linguistically relevant localized learning
experiences are created through philanthropic initiatives. They are the result of collaborations
between local representative organisations, government bodies, and funding groups. Creating high-
impact learning experiences that target specific challenges faced by marginalized communities
requires learner audience expertise (provided by local representative organisations), innovative
online learning design and development, subject matter expertise, and infrastructure support to
ensure technological access to learning content. In this presentation, I outline the above as a
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sustainable model for humanitarian learning, incorporating multilingual curricula and learner-
centric localized content solutions.

An Arabic Translated Bloom’s Taxonomy List
Ziad Eljishi, Bahrain Teachers College, Salman Yusuf Zayed, Bahrain Teachers College

We have published on the need to use an Arabic translated unified Bloom'’s taxonomy list across
teacher preparation programs in the Arab world including GCC countries (ElJishi & Abdel-Hameed,
2022). This presentation will shed light on our ongoing work to produce a unified list of Arabic
Bloom's taxonomy action verbs to be used by in-service as well as pre-service teachers. The
presentation will highlight the issues faced in the translation process and how such issues can be
tackled. The presentation will benefit the audience in identifying both the need to develop a unified
Arabic Bloom’s taxonomy list in Arab Gulf teacher preparation programs, as well as how to
overcome problems in the use of Bloom’s taxonomy verbs in Arabic. The next phase of this research
project will involve testing the validity and reliability of the produced list by using a panel of faculty
experts who teach in teacher preparation programs in the Arab Gulf. The significance of the project
will be that once completed, the Arabic Bloom’s taxonomy list can be used across teacher training
institutes in the Arab Gulf and the Arab world for the purpose of teachers preparing lesson plans
and as a consistent method by which faculty can assess their student teachers.
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Panel 20: Prioritizing Teachers: Pedagogical Practices and Professional Development
Opportunities (Arabic Panel
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Panel 21: Revisiting the SDGs: Equitable and Innovative Education in the GCC

Lifelong Learning and Alternative Practices in Gulf State Education: Opportunities and
Challenges

Kamal Tasiu Abdullahi, Istanbul University

Lifelong learning has become a buzzword in recent years, and it emphasizes the importance of
continuous education throughout a person life. The Gulf States have undergone rapid economic
development over the past few decades, leading to a growing demand for a skilled workforce and a
shift towards a knowledge-based economy. However, traditional attitudes in the Gulf State towards
education often prioritize academic degrees, leading to limited recognition and respect for
alternative forms of education and training. This paper explores the opportunities and challenges of
lifelong learning and alternative practices in Gulf State education. Secondary data comprising
academic literature, official reports, and statistical data are used to answer the questions. The study
reveals notable progress in the educational technology infrastructure of the Gulf States, which has
contributed to the promotion of e-learning and subsequently facilitated lifelong learning
opportunities. These advancements present significant prospects for individuals to gain more skills
and information, which are essential in adapting to a knowledge-driven economy. Nevertheless, the
prevalence of conventional mindsets that prioritize the attainment of academic degrees presents
some obstacles, frequently resulting in a lack of acknowledgment of alternative educational routes.
Consequently, this discourages individuals from wholeheartedly adopting these alternative
pathways. The study recommends that there should be an awareness campaign with the primary
objective of enlightening the general public about the advantages associated with alternative
education and lifelong learning and also creating regulations that acknowledge and promote
alternate forms of education, thereby affording citizens a broader spectrum of reputable and
esteemed learning prospects.

The Influence of Learning Environment to Students' Non-Cognitive Outcomes: Looking
through the PISA Lens

Othman Abu Khurma, Emirates College for Advanced Education

In order to examine the relationship between students' perceptions and their non-cognitive
outcomes (epistemological beliefs, self-efficacy, and anxiety), this research uses secondary analysis
of PISA data from 14,167 students in the United Arab Emirates. Seven factors of the learning
environment were identified after reviewing the literature. The findings reveal that six factors of
the learning environments (cooperation /student cohesiveness, disciplinary climate, science
laboratory environment, teacher strategy, teacher feedback, and teacher adaptation) had a
statistically significant association with epistemological beliefs. It was also found that three aspects
of learning environments (cooperation /student cohesiveness, science laboratory environment, and
teacher support) had a statistically significant association with self-efficacy. The results indicate
that the three aspects of learning environments (cooperation /student cohesiveness, disciplinary
climate, and science laboratory environment) had a statistically significant association with anxiety.
There was no association found between anxiety and any other teacher factors, including teacher
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support, teacher strategy, or teacher feedback. The findings also show a positive and statistically
significant relationship between students' epistemological beliefs and self-efficacy, and a negative
significant relationship between self-efficacy and anxiety. The research thus confirmed previous
research by establishing a significant association between the nature of the learning environment
and students’ cognitive outcomes.

Greenwashing in Education: Superficial Solutions or Substantive Change?
Abdelkrim Bittar, Meknes School of Art

Education is increasingly being used as a means for greenwashing, a deceptive marketing strategy
that creates a false impression of environmental responsibility. The awareness and understanding
of greenwashing phenomena among students enrolled in universities in Gulf countries e.g. King
Saud University students, along with their attitudes and reactions toward such practices, hold
significant importance. In contemporary times, the realm of education is progressively evolving into
a conduit for greenwashing - a deceitful tactic that presents a misleading facade of environmental
stewardship. Specifically, within Gulf country universities, greenwashing encompasses the
promotion of ostensibly eco-conscious endeavors that merely skim the surface of ecological
concerns, deflecting attention from the profound systemic changes requisite for authentic
sustainability. This comprehensive quantitative research delves into the incorporation of education
as a strategy for greenwashing at King Saud University, accomplished by surveying students using
questionnaires. illuminating how these educational endeavors may inadvertently contribute to
misleading strategies. This study assesses the potential repercussions stemming from such
greenwashing approaches on the realm of sustainability education. Notably, this study
demonstrated a significant portion of King Saud University students lack awareness of
greenwashing's implications, often failing to distinguish genuine sustainability efforts from
superficial greenwashing tactics within the university's eco- conscious initiatives. This highlights
the need for enhanced education about greenwashing's impact on sustainability. Some surveyed
students displayed skepticism and critical thinking, differentiating between authentic sustainability
and greenwashing, while others passively accepted deceptive marketing, emphasizing the
importance of fostering informed student engagement to challenge such practices. By
comprehending and actively countering instances of greenwashing, students can assume a pivotal
role in propelling genuine sustainability undertakings within their academic institutions and
beyond.

Collaborative Learning for Exceptional Care: The Impact of Interprofessional Education
Sathvik B. Sridhar, RAK Medical and Health Sciences University

The ever-evolving nature of the healthcare field necessitates inventive strategies to adequately
equip upcoming healthcare practitioners with the necessary skills and knowledge to navigate the
complexities of the modern day. Interprofessional Education (IPE) is an educational framework
that promotes the cultivation of collaboration and teamwork among students from various
healthcare disciplines, hence augmenting their capacity to provide care centered on the patient's
needs and preferences. Interprofessional education (IPE) is a pedagogical approach wherein
students from many professional disciplines engage in a collaborative learning process to enhance
their understanding and skills, ultimately leading to improved health outcomes. This presentation
aims to provide practical illustrations of successful implementations of Interprofessional Education
(IPE) and discuss the challenges and remedies that institutions encounter during the efficient
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implementation of IPE. The presentation also includes information on Experience from RAK
Medical and Health Sciences University students and faculty regarding readiness for
Interprofessional Education and examples of IPE activities. The presentation is a significant
resource for educators, administrators, and healthcare professionals aiming to improve healthcare
education and, eventually, improve the standard of patient care.
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Notes
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